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Curriculum Vitae  
 

Susan R. Rose, Ph.D. 
12938 Wooded Forest Road Å Louisville, KY 40243 

Home phone: (502) 253 ï 9859   Å   Cell phone: (502) 468 ï 1480 

susan.rose@ucumberlands.edu 
 

 
 

EDUCATION  
 

Ph.D., University of Louisville                                        2007     

Program:  Counselor Education 

     Dissertation:  School Counselor Perceptions and Competencies for Closing the Achievement Gap: 

Implications for Counselor and Higher Education Programs for All Educators 
            

Rank 1, Counseling , University of Louisville                   2001 

Standard Certificate, School Counseling 
 

M.A., Guidance Counseling, University of Louisville                1999 
 

B.S., Education, University of Louisville                 1992 

 
 

 

UNIVERSITY EXPERIENCE  
 

Director of the Master of Arts in Education, School Counseling Program      2009 - Present 

Associate Professor 
University of the Cumberlands 
 

Responsible for directing the school counseling program; advising students; preparation, teaching 

coursework and research; communication of program of studies; teaching coursework for program;  

assessing student progress; providing feedback to participants; meeting and consulting with course 

members and university colleagues; public relations to community. 
 

Courses Taught:   

COOL 530, Introduction to School Counseling:  Summer 2009, Fall 2009, Spring 2010, Summer 2010,  

Fall 2010, Spring 2011, Summer 2011, Fall 2011 

COOL 531, Social and Cultural Foundations:  Summer 2009 

COOL 537, Personality Assessments: Fall 2009, Fall 2010, Fall 2011 

COOL 539, Career Development:  Summer 2010, Summer 2011 

COOL 630, Introduction to Drug/Alcohol Counseling: Spring 2010 

COOL 631, Legal and Ethical Issues of School Counseling: Fall 2009, Fall 2010, Fall 2011 

COOL 634, Group Counseling in Public Schools: Spring 2010, Summer 2011 

COOL 636, Counseling Aspects of Grief and Loss: Spring 2011 

COOL 637, Counseling Practicum: Fall 2011 

EDOL 631, Advanced Human Development: Spring 2011 

EDOL 698, Supervised Student Teaching ï University Coordinator: Spring 2011 

EDOL 699, Practicum in Education ï University Coordinator: Fall 2011 
 

mailto:susan.rose@ucumberlands.edu
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Major Contributions: 

Ǒ Developed the School Counseling Masterôs Program from its inception and continue to manage 

the program through growth and advancement.  

Ǒ Drafted several parts, specifically the introduction and standards four and five, of UCôs 

Institutional Report for the 2011 reaccreditation efforts. 

Ǒ Crafted much of the text in both UCôs Teacher Leaderôs Masterôs program and UCôs  Principal 

program. 

Ǒ Developed the School Counseling Education Specialist Program from its beginning and continue 

to manage the program through growth and advancement. 

 

Adjunct Professor              2007 ï 2009    

Lindsey Wilson College (LWC) 

Indiana University Southeast (IUS) 

Midway College 

 

Responsible for preparation, teaching coursework and research; communication of program of studies; 

teaching coursework for program;  assessing student progress; providing feedback to class participants; 

meeting and consulting with class members and university colleagues; public relations to community. 

 

Courses Taught:   

HS 4003, Research Methods and Statistics: Spring 2010 ï LWC  

CHD 5083, Assessment:  Spring 2010 ï LWC 

CHD 5013, Multicultural Issues, Human Diversity, & Preventive Community Ed., Fall 2009 ï LWC 

CHD 5033, Counseling Theories & Techniques - Cognitive & Behavioral, Fall 2009 ï LWC 

CHD 5023, Counseling Theories & Techniques - Humanistic/Affective: Summer 2009 ï LWC 

G570, Human Sexuality:  Spring 2009 ï IUS 

P515, Childhood Development:  Fall 2007, Spring 2008, Summer 2008, Fall 2008, Spring 2009 ï IUS 

PSY 200, Introduction to Counseling: Fall 2008 ï Midway College 

PSY 355, Experiential Research Methods: Spring 2008 ï Midway College 

 

 

P ï 12 EXPERIENCE 
 

Resource Teacher (SPARS/Low Readers)      2008 ï 2009 

Olmsted Academy South (Public All-Girls Middle School) 
             

Collected research on gender-specific schools; Assessed needs of students to design and organize academic lessons 

using various educational software and creative designs; Prepared, implemented and instructed lessons for students 

to train and develop reading skills; Conferenced with students on writing skills and open-response questions; 

Evaluated papers, etc. with excellent time management abilities; Record-keeping; Public relations to parents and 

community. 

 

Counselor           2000 ï 2008  

Jefferson County Public Schools                

Trimble County Public Schools 
               

Responsible for development, administration, and communication of all Guidance Curriculum Development and 

Counseling Services.   Liaison for parents and community representatives.   Chair of Student-Teacher Assistance 

Teams to establish interventions for students who may be experiencing difficulty.  Chair of Special Education 

meetings (SBARC) where IEPôs were developed.  Meeting and consulting with parents, teachers, administrators, 

and the community.  Working with students in small-group and individual sessions;  Leading classroom/large group 
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sessions on character education; providing curriculum for teacher based guidance.  Policy implementation for 

student issues and parenting education curriculum.  Maintenance of grants and contracts.   

Teacher            1993 ï 2000 

Christian Academy of Louisville                    

Noe Middle School (JCPS)               

Immaculate Conception, LaGrange, KY  
             

Assessed needs of students to design and organize academic lessons using various educational software and creative 

designs; Prepared, implemented and instructed lessons for students to train and develop creative language and 

problem-solving skills; Conferenced with students on writing skills and open-response questions; Evaluated papers, 

etc. with excellent time management abilities; Record-keeping; Public relations to parents and community. 

 

 

 

ASSOCIATED  PROFESSIONAL  EXPERIENCE  

     

President & CEO, Counseling Today         2001 ï Present 

 

Developed character education curriculum, Building a Champion Character, providing lessons in social 

skills, values, character building, and classroom management.  Share the program in Professional 

Development seminars.  Published and distributed the program through Amazon and my web-site 

www.CounselingToday.com.   

 

Licensed Practical Counselor Associate, Frager Associates         2009 ï 2010  

 

Provided mental health counseling, including assessment, diagnosis, and treatment for children and 

adolescents within a clinical therapeutic setting. 

 

Supervisor, University of Louisville Intern/Practicum students                     2004  

 

Provided supervision and professional consultation for masterôs level counselors in intern and practicum 

sites. 

 

Graduate Teaching Internship, Dept. of Counseling Psych., University of Louisville      2004  

 

Theories of Counseling and Psychology 

 

Families in Transition (FIT) Facilitator, Family CourtïHenry, Oldham & Trimble Counties  2002 ï 2003 

 

Led elementary age group of the court-mandated counseling for divorced parents with children between 

the ages of 5 and 17 for the tri-county area.  Managed program and facilitated counseling for the age 

group of 5 -11.  Supervised and assisted with coordination of program between parents and children. 

 

School Counselor Internship, Christian Academy of Louisville         1998 ï 1999 

 

Pre-masters school training experiences in guidance counseling, developmental interventions, and 

program development and consultation with various academic, administrative and counseling 

organizations.  Development of small groups, workshops, and referral systems.  Additional training in 

assessment and intervention with learning disabled students. 

 

 

 

http://www.counselingtoday.com/
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PUBLICATIONS  

 

Rose, S. R., Portes, P. R., Sandhu D. S. (2011). Connecting Counselor Preparation Programs With 

Student Achievement. Retrieved from http://counselingoutfitters.com/ 

vistas/vistas11/Article_xx.pdf.  

 

Rose, Susan R. (2009).  Instructor Manual.  For  Lee, C., Burnhill, D., Butler, A., Hipilito-Delgado, C., 

Humphrey, M., Munoz, O., and Shin, H. Elements of Culture in Counseling.  Columbus, OH: Pearson 

ï Merrill.  

 

Rose, Susan R. (2005). Building a Champion Character:  Primary Guidance Program.  Parker, Colorado:    

     Outskirts Press, Inc.   

 

Rose, Susan R. (2005). Building a Champion Character:  Intermediate Guidance Program.  Parker,  

  Colorado:  Outskirts Press, Inc. 

 

 

PRESENTATIONS 
 

Rose, Susan R. (2011).  Lifeôs Levels of Grief: A Follow-Up.   A break-out session presented for K ï 12 

counselors.  Kentucky School Counselors Association Conference.   March 3, 2011.   

 

Rose, Susan R. (2011).  Lifeôs Levels of Grief. A six hour pre-conference workshop presented for K-12 

counselors.  Kentucky School Counselors Association Conference. March 2, 2011.   

 

Rose, Susan R. (2011). Behavior Management.  A three hour workshop presented for Undergraduate 

Candidates in Student Teaching semester at University of the Cumberlands. January 13, 2011.    

 

Featured on WGTK Radio out of Louisville, Kentucky, as a Counselor answering questions related to 

children and adolescents in the home, school and community, January 10, 2010. 

 

Rose, Susan R. (2009).  Using the ASCA Model to prepare a Comprehensive School Counselor Program.  A 

workshop presented for elementary counselors. Oldham County Public Schools, Kentucky.  June 2009. 

 

Rose, Susan R. (2009).  Using the ASCA Model to prepare a Comprehensive School Counselor Program.  A 

workshop presented for K ï 12 counselors.  Kentucky School Counselors Association Conference.  

March 2009. 

 

Rose, Susan R. (2002).  Set-Up and Assembly Required.  A workshop presented for elementary and   

     middle school counselors.  Kentucky Counselors Association Conference.  October 2002. 

 

Rose, Susan R. (2002).  Building a Champion Character.  A workshop presented for elementary and   

     middle school counselors.  Kentucky School Counselors Association Conference.  March 2002. 

 

Rose, Susan R. (2001).  Building a Champion Character.  A workshop presented for elementary and  

     middle school counselors.  Kentucky Counselors Association Conference.  October 2001. 

 

Rose, Susan R. (2001).  Building a Champion Character.  A workshop presented for elementary and  

     middle school counselors.  Kentucky School Counselors Association Conference.  March 2001. 
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PROFESSIONAL CONTRIBUTIONS/SERVICE  

 
Vice-President, Post-Secondary, Kentucky School Counselors Association   2011 ï Present  

 

Board Member/Public Relations Chair, Kentucky School Counselors Association    2001 ï 2004 

 

Member, Search Committee for ECPY Staff position                

 2005 

University of Louisville 

 
 

PUBLIC/COMMUNITY SERVICE  
 

Volunteer to provide Counseling/Therapy for Give an Hour Suicide Prevention          2010  

Initiative for US Military                

 

Family Court - Organizational Consultant, Oldham, Trimble, Henry Counties                           2002 ï 2003  

 

 

UNIVERSITY AND INSTITUTIONAL SERVICE  

 

Writing member, Principal Program              2010 ï 2011  

University of the Cumberlands 

 

Writing member, Teacher Leader Program         2009 ï 2010      

University of the Cumberlands 

 

Writing and Team member, Institutional Report for EPSB Accreditation      2009 ï 2010 

University of the Cumberlands 

 

 

PROFESSIONAL MEMBERSHIPS/AFFILIATIONS  
 

American Counseling Association 

American Education Research Association 

American School Counselors Association 

Association for Counselor Education and Supervision 

Kentucky Association of Teacher Educators 

Kentucky Counseling Association 

Kentucky School Counselors Association 

National Education Association 

 

 

HONORS AND AWARDS 
 

Colorado Independent Publishers Association Education and Literacy Foundation        2007 

      2007 ñEVVYò Book Awards, 1
st
 Place ï Workbooks for Building a Champion Character, 

     Primary Version 

 

Metropolitan Whoôs Who Among Executive and Professional Women         2007 ï 2008 
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Honors 2007/2008 Edition 

 

Whoôs Who in Business 2008/2009 Edition            2008 ï 2009  

 

 

PROFESSIONAL DEVELOPMENT  

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2011. 

 

Kentucky Association of Teacher Educators (KATE) Conference.  Georgetown, Kentucky.  September 

24, 2010. 

 

Kentucky Association of Colleges for Teachers and Education (KACTE).  Deans and Chairs Summer 

Retreat.  Louisville, Kentucky.  July 29-30, 2010.    

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2010. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2009.  

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2009. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2005.  

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2005. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2003. 

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2003. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2002. 

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2002. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2001. 

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2001. 

 

Kentucky Counselorôs Association (KCA) Conference. Lexington, Kentucky.  October 2000. 

 

Kentucky School Counselorôs Association (KSCA) Conference.  Louisville, Kentucky.  March 2000. 

 

 

 

 

LICENSES & CERTIFICATIONS  

 
Guidance and Counseling, Grades K ï 12, Kentucky          12/14/99 ï 06/30/14 

 

Teaching in the Middle Grades 5 ï 8, Languages Arts/Math, Kentucky        07/01/93 ï 06/30/08 

 

School Counseling, Grades K ï 12, Indiana           03/05/09 ï 03/05/19 
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Leadership 

 
 

¶ Director of School Counseling Program 

    University of the Cumberlands 

 

¶ Post-Secondary Vice-President 

    Kentucky School Counselor Association 

 

 

 

 

 

 

 

 

 

 

 

 

http://gradweb.ucumberlands.edu/education/maed/profiles/faculty
http://www.kyschoolcounselor.org/
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Connecting Counselor Preparation Programs With Student 

Achievement  
 

Susan R. Rose, Pedro R. Portes, and Daya S. Sandhu 

 
Rose, Susan R., is Director of the School Counseling Program and an Associate Professor 

at University of the Cumberlands.  Dr. Rose is an award-winning author who has a passion for 

infusing social skills within the academic skills to produce a well-rounded education and reach the 

whole child.  She has over 18 years experience working in the public schools and continues to 

advocate for P-12 students through her preparation program at University of the Cumberlands and 

her business showcased on the web at www.counselingtoday.com  

Portes, Pedro R., is Executive Director of CLASE and Professor of Educational and 

Counseling Psychology at the University of Georgia, where he is the Goizueta Chair for Latino 
Teacher Education. He is the author of Dismantling Educational Inequality: A Cultural Historical 

Approach to Equity and Excellence in Education. 

Sandhu, Daya S, is a pre-eminent scholar in school and multicultural counseling, author 

or editor of 15 books, and a Fulbright Scholar. Dr. Sandhu is a Distinguished Professor of 

Research at University of Louisville. He is also on the board of Licensed Professional Counselors 

for the Commonwealth of Kentucky.   

 

 
School days were once thought to be the ñbest years of oneôs lifeò or ñthe good olô days,ò 

however students in todayôs schools are experiencing difficulties that their parents did not face.  They are 

expected to learn more at a much faster pace with conflicting emotional struggles coming at them from all 

directions with each passing day.  These expectations of student place a greater expectation on educators 

to prepare them for these academic and emotional struggles.  How is it possible to balance the emotional 

reality of childrenôs developmental needs with the necessity to show academic success? 

This debate has tended to divide childrenôs learning along two axes, the emotional and the 

academic. Either we can address childrenôs academic performance, the conventional thinking holds, or we 

can address their emotional and social needs.  Before more children suffer from this divide, it is necessary 

to deliver some important news:  The two kinds of learning are intimately connected.  That means that 

promoting studentsô social and emotional skills plays a critical role in improving their academic 

performance (Greenberg et al, 2003; Shriver & Weissberg, 2005; Zins, Weissberg, Wang, & Walberg, 

2004). 

Steven Wolk (2007) further supports this line of thinking by stating:  

If the purpose of our schools is to prepare drones to keep the U.S. economy going, then 

the prevailing curricula and instructional methods are probably adequate.  If however, we 

want to help students become thoughtful, caring citizens who might be creative enough to 

figure out how to change the status quo rather than maintain it, we need to rethink 

schooling entirely.  (p. 648) 

This kind of schooling that addresses thinking and caring provides the foundation necessary to help these 

students across the hurdles they are facing.   

The basic principle of academic success is that all students, to be optimally motivated to learn and 

thus close the achievement gap, need to feel a sense of security, love, belonging and connectedness before 

they can accept the basic concept of learning (Maslow, 1943).  They must continue to feel this 

connectedness in terms of competence, autonomy, and relatedness to others in the learning setting to feel 

motivated to learn.  The emotional challenges that underlie the problem causing the achievement gap and 

the academic needs that lay on the surface are so intertwined that one cannot be disentangled from the 

other.   
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Decades of research have not provided adequate answers to guide schools in blending the higher 

expectations of high accountability and continuous improvement of the 21st century with the necessary 

social skills that would address the problem.  A recent reform publication stated that ñby the year 2020, 

the majority of Americaôs public school students will be living under conditions that place them at risk of 

education failureò (Irmsher, 1997, p.1).   

 When children become convinced that they will not be able to make it in society, they tend to 

take the skills they have and use them to take the low roads of life (Portes, 2005).  An effective educator 

can give a child hope, and with hope a child can overcome seemingly impossible obstacles.  As the 

support person within the school, it seems natural that this role of providing hope would fall to the 

counselor.  In 1997, the Wallace-Readerôs Digest Funds and Education Trust launched The Transforming 

School Counseling Initiative (TSCI), based on the assumption that school counselors can and should serve 

as ñproactive leaders and advocates for high achievement for all students, especially poor and minority 

youthò (Education Trust, 2000, p.1.)  Paisley and Hayes (2003) further support this notion with the 

statement,  

Clearly, school counselors have a significant role to play in ensuring student success.  

Because they have a school-wide perspective on serving the needs of every student, 

schools counselors are in an ideal position to serve as advocates for all students and as 

agents for removing systemic barriers to academic success. (p. 198)  

Hence, the counselor needs to be prepared to do so. 

The counselor preparation program seems to be the best place to begin this influence on the 

counselorôs ability to develop these skills.  Appropriate counselor preparation will help provide necessary 

training for all counselors to work better with students placed at risk, allowing them to benefit from 

current educational reforms.  Hence, the primary purpose of this study was to explore the knowledge and 

attitudes of practicing counselors regarding their counselor preparation programs in relation to being able 

to address the needs of all students and, thus, assist in closing the achievement gaps.  A survey was used 

to explore the knowledge and attitudes of practicing counselors regarding their counselor preparation 

programs in relation to being able to play a significant role in student achievement.  The study examined 

the knowledge base that schools counselors have in relation to the school setting, population, and other 

factors involved with the achievement gap.  The survey continued to probe counselorsô attitudes and 

beliefs about the counselor role.  Responses to the survey were analyzed quantitatively through 

descriptive methods as well as qualitatively through review of individual comments.   

 

 

Method 

 

 All 1,271 school counselors listed on the 2007 Kentucky Department of Educationôs registry were 

given the survey instrument through an e-mail addressed to each participant. Participants were assured 

that the study would be based on non-usage of names of districts and employees to better secure the 

honesty of responses and, thus, the reliability and validity of the study.   

The survey was completed by 788 counselors, which resulted in a 62% response rate.  Females 

completed 89.8% (n=708) and males completed 10.2% (n=80).  This is representative of the female/male 

ratio of school counselors within the represented districts.  The majority of respondents, 93.8% (n = 739), 

identified themselves as Caucasian; 3.8% (n = 30) identified themselves as African American; 1.3% (n = 

10) identified themselves as Native American; and 1.1% (n = 9) identified themselves as Asian American.   

 The professional experience of the school counselors was quantified using survey responses: 

34.6% (n = 273) worked as high school counselors; 44.3% (n = 349) worked as elementary school 

counselors; and 21.1% (n = 166) worked as middle school counselors.  Years of experience were 

quantified by survey responses: 13.5% (n = 107) of the sample had served as a school counselor for 0 ï 5 

years, 44.4% (n = 350) had 5 ï 10 years of experience, 22.1% (n = 174) had 10 ï 15 years experience, 

12.3% (n = 97) had 15 ï 20 years experience, and 7.6% (n = 60) possessed more than 20 years of 

experience. 
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 The survey instrument was developed by examining previous surveys designed within the realms 

of school reform, closing the achievement gap, and counselor preparation.  Section I of the survey asked 

about demographic data.  Sections II through VIII asked closed-ended questions using a likert-type scale 

to gauge the level of impact that counselors felt specific factors had on closing the achievement gap and 

to gather information regarding the participantôs knowledge base, content knowledge regarding the gap 

and counseling, counselorsô education and training, participantsô skills and experience, and to gather 

counselorsô perceptions in relation to dispositions and attitudes regarding program effects on closing the 

achievement gap.  Section IX closed the survey asking participants to comment on their counselor 

preparation programôs strengths and weaknesses as well as make suggestions for improvement.    

 

 

Results 
 

Content Knowledge in Relation to Closing the Achievement Gap 

 

Table 1 reports the response frequencies and means for the items dealing with respondent 

perceptions of the content knowledge they gained from their own counselor preparation program.  The 

survey item reporting the highest content knowledge factor was for collaboration with a mean of 4.43.  

This is significant because collaboration between school and community professionals is an integral 

component in addressing the needs of our nationôs children.  The act of collaboration should be driven by 

the possibility of aiding students in reaching increased levels of school success (Perry, 1995; Rowley, 

2000; Epstein & Sanders, 1998; Stone & Clark, 2001). 

Following close behind was the item, ñI believe that having students participating in Social Skills 

programs will increase academic achievementò at 4.42 with counselors reporting a mean of 4.27 for their 

understanding of how to implement a social skills program.  This is significant given the research behind 

social skills programs. Ignoring the affective aspects of learning actually contradicts much of what we 

gleaned from neuroscience about the role of emotions in learning (Jensen, 2006; Sousa, 2006).  Learning 

is affective as well as cognitive; ñWe have to play to the emotional brain; then and only then, will we 

open up the intellectual brainò (Gilbert, 2002, p. 2).   

In regards to the question, ñMy counselor preparation program helped me to feel confident in my 

abilities to advocate for childrenò, the mean for counselors was 4.133.  The comments section of the 

survey qualifies these numbers reporting both positive and negative data.  A number of counselors praised 

the skill development that occurred throughout the program, commenting ñAll in all, the program was 

very thoroughò and ñOverall, I think my training was very good.ò  A few counselors commented that the 

university faculty is important in providing this knowledge base stating positive aspects such as, ñI had 

several excellent professors and feel that I could call on them if I had questions about an issue.ò Others 

reported negative aspects such as, ñCollege faculty who are not current practitioners in schools should 

spend time in schools and/or use current school counselors to come in and teach topics that they (the 

university staff professors) do not have experience with.ò   

Some respondents thought more emphasis on skills was necessary, stating, (1) ñMore knowledge 

and practice in large group guidance activities ï this is the only way to reach all the students in your 

school;ò (2) ñI do a great deal of paperwork concerning scheduling, enrolling and withdrawing students 

and, of course, testing. I received NO training for such tasks in my program.  Programs should 

concentrate more on practical skills and less on theory;ò (3) ñI would like to see less time spent on theory 

and more time spent on real life practical application of those theories.  A balance must be found between 

developing counseling skills and meeting the demands of the role of the counselor within the local school 

system;ò and, (4) ñMore emphasis on the day to day running of a school guidance program.  The theories 

are great, but application in twenty minutes or less is the norm.ò   
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Table 1: Content Knowledge in Relation to Closing the Achievement Gap 

 

Item 

1 
(Strongly 

Disagree) 

2 
(Disagree) 

3 
(Neither 

Agree Nor 

Disagree) 

4 
(Agree) 

5 
(Strongly 

Agree) 

 

M 

 

SD 

N % N % N % N % N % 

I believe that having students 

participating in Social Skills 

programs will increase 

academic achievement. 

  10 1.3 39 4.9 349 44.3 390 49.5 4.42 .648 

I understand how to 

implement a Social Skills 

program. 

  38 4.8 68 8.6 329 41.8 353 44.8 4.27 .811 

I believe that learning 

communities which practice 

collaboration improves 

student achievement. 

    87 11.0 272 34.5 429 54.4 4.43 .683 

I have developed a clear 

understanding of Diversity 

Issues in my Prep. Program. 

  48 6.1 96 12.2 418 53.0 226 28.7 4.04 .807 

In my Prep. program, I 

learned how Ethnic Culture is  

related to student 

achievement. 

9 1.1 66 8.4 213 27.0 353 44.8 147 18.7 3.71 .902 

My Prep. Program helped me 

to feel confident in my 

Leadership Skills. 

10 1.3 69 8.8 194 24.6 331 42.0 184 23.4 3.77 .946 

My Prep. Program helped me 

to feel confident in my 

abilities to advocate for all 

children. 

  30 3.8 137 17.4 319 40.5 302 38.3 4.13 .823 

My Prep. Program helped me 

to feel confident in my skills 

of Counseling & 

Coordination. 

  40 5.1 107 13.6 447 56.7 194 24.6 4.01 .765 

My Prep. Program helped me 

to feel prepared to use data 

and accountability to help 

students in closing the 

achievement gap. 

29 3.7 185 23.5 283 35.9 252 32.0 39 4.9 3.11 .942 

My Prep. Program helped me 

to understand the ASCA 

standards as they relate to 

counselors. 

39 4.9 60 7.6 153 19.4 350 44.4 186 23.6 3.74 1.06 

My Prep. Program helped to 

instill in me the belief that all 

students have the capacity to 

achieve. 

    98 12.4 427 54.2 263 33.4 4.21 .644 

 

 
Content Knowledge in Relation to Counseling 

 

In regard to the question, ñHow often did you observe someone counseling?ò, only 49.4% had 

opportunities to observe a practicing counselor.  Comments such as the following show that less than 50% 

is not good enough: (1) ñI would have liked observing more counseling sessions with children as clients;ò 

(2)  ñI believe that students interested in the Counselor Education program need the opportunity to visit a 

real life school counseling setting;ò (3) ñéreceive more consultation and observation of ópracticingô 

counselors that actually get to do counseling and guidance;ò and (4) ñé bring in real-life situation that 

counselors deal with and let students see how to resolve/deal with these issues; have counselors come to 

classes and share about their day to day routines and how they deal with faculty, parents, peer conflicts, 

staff, etc.ò    Descriptive data for these survey items appear in Table 2.    
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Table 2: Content Knowledge in Relation to Counseling ï Frequency/Rate of Occurrence 

 

Item 

1 

(Never) 

2 

(Seldom) 

3 

(Sometimes) 

4 

(Occasion-

ally) 

5 

(Frequently) 

 

M 

 

SD 

N % N % N % N % N % 

Discussions about  
Counseling Phil. 

39 4.9 192 24.4 245 31.1 205 26.0 107 13.6 3.19 1.10 

Feedback about  
counseling skills 

30 3.8 97 12.3 204 25.9 232 29.4 225 28.6 3.67 1.13 

Opportunities to  
reflect on feedback 
(Comments and Suggestions 

from Professors and 

Supervisors) 

49 6.2 76 9.6 186 23.6 261 33.1 216 27.4 3.66 1.16 

Observation of  
Counseling 

59 7.5 146 18.5 194 24.6 234 29.7 155 19.7 3.36 1.20 

Discussions about     
learning differences 

40 5.1 94 11.9 263 33.4 263 33.4 128 16.2 3.44 1.06 

 
Counselorôs Perceptions of University Coursework 

 
The survey asked respondents to rate 18 most commonly offered courses in Counselor Education 

Programs on two levels, (1) the relevance of the course to the job activities, and (2) the value of 

knowledge and skills gained. Results are reported in Table 3.  Counselors rated Research Methods and 

Techniques at a mean score of 2.93 and Supervised Research at a mean score of 2.86.  Lower scores for 

these courses may signify possible issues regarding studentsô perceptions of the quality of these courses.   

Counselors agreed that consultation was important with a relevance of 3.62 and a value mean of 

3.57.  Supporting comments from counselors were (1) ñéwe also spend a great deal of time counseling 

and consulting with parents so this needs to be an area of focus;ò (2) ñéworking with community 

agencies such as social services, law enforcement and local comprehensive care or other mental health 

agencies;ò and (3) ñStudents in college need examples and experiences meeting with parents and about 

student concerns.ò 

For the course, Group Process and Practice, responses resulted in a mean of 3.32 for relevance 

and a value mean of 3.25.  Many comments seem to agree that  

émore time with individuals and small groups would definitely help close the 

achievement gapéStudents with things on their minds, whether they be large of [sic] 

small, have difficulty concentrating on learningéGetting rid of these obstacles to 

learning would increase the efficiency of the class teacher and the lessons provided.  

The range of scores from 2.77 to 3.65 shown on Table 3 indicates that, overall, counselors agree 

that they gained valuable knowledge and skills in most courses.  Yet, one comment addressed an issue 

regarding the perceived value of instruction:  ñThings that would help the program would be the 

universities and colleges working more with the public schools and the role of the counselor.ò  This 

statement along with the high ratings for courses that put counseling students in the schools ï Practicum 

and Internship ï show counselors put great value in learning from those ñon the job.ò  

The following comment summarizes a suggestion proposed by several counselors 

regarding the program: 

I believe the program should be one of practicality and varied experiences.  I also believe 

team-building within the school environment is crucial if counselors are to be respected 

for their expertise and professionalism.  The guidance office is the óclearinghouseô for the 

whole school and thus é counseling programs need to have their students actively 

involved in the local schools and have increased experience in the realities of the job. 
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Table 3: Counselorôs Perceptions of the Value of Knowledge and Skills Gained from College 

Coursework 

 

Item 

1 
(Very Little)  

2 3 4 5 
(Very Much) 

 

M 

 

SD 

N % N % N % N % N % 
Research Methods and 
Techniques 

168 21.3 117 14.8 232 29.4 175 22.2 68 8.6 2.81 1.26 

Statistics 118 15.0 116 14.7 235 29.8 156 19.8 77 9.8 2.94 1.22 

Counseling Practicum 30 3.8 70 8.9 274 34.8 200 25.4 214 27.2 3.63 1.09 

Internship 40 5.1 69 8.8 134 17.0 177 22.5 164 20.8 3.61 1.20 

Intro. to Counseling 
and Psychotherapy 

50 6.3 153 19.4 282 35.8 148 18.8 108 13.7 3.15 1.11 

Evaluation and 

Measurement 

69 8.8 49 6.2 214 27.2 272 34.5 116 14.7 3.44 1.13 

Human Development 29 3.7 87 11.0 173 22.0 295 37.4 119 15.1 3.55 1.04 

Career Development 

and Counseling 

58 7.4 107 13.6 253 32.1 203 25.8 98 12.4 3.25 1.11 

Consultation 19 2.4 50 6.3 116 14.7 185 23.5 78 9.9 3.57 1.03 

Organization and 

Admin. 

59 7.5 29 3.7 116 14.7 245 31.1 78 9.9 3.48 1.15 

School Guidance 

Programs and Services 

39 4.9 20 2.5 195 24.7 205 26.0 107 13.6 3.57 1.05 

Theories/Techniques of  

Counseling 

40 5.1 128 16.2 259 32.9 194 24.6 139 17.6 3.35 1.12 

Assessment Methods 

for Counselors 

10 1.3 30 3.8 302 38.3 183 23.2 70 8.9 3.46 .829 

Group Process and 

Practice 

60 7.6 117 14.8 281 35.7 145 18.4 137 17.4 3.25 1.17 

Professional Ethics 70 8.9 50 6.3 202 25.6 163 20.7 168 21.3 3.47 1.25 

Multicultural Issues 49 6.2 20 2.5 215 27.3 213 27.0 146 18.5 3.60 1.10 

Learning theory 20 2.5 69 8.8 156 19.8 183 23.2 89 11.3 3.49 1.05 

Supervised Research 80 10.2 62 7.9 161 20.4 49 6.2 40 5.1 2.77 1.21 

Counseling Children 

and/or Adolescents 

50 6.3 39 4.9 163 20.7 225 28.6 167 21.2 3.65 1.16 

 

 

 

Basic Counselor Beliefs and Attitudes 

 

Table 4 shows that counselors were somewhat split about whether the courses in their program 

had been sufficient to prepare them to close the achievement gap, responding with a mean of 3.07 for the 

item that stated, I believe the courses above have been sufficient to prepare me to close the achievement 

gap.  

 

Table 4: Counselor Beliefs and Attitudes about Preparation for Closing the Achievement Gap 

 

Item 

1 

(Strongly 

Disagree) 

2 

(Disagree) 

3 
(Neither 

Agree Nor 

Disagree) 

4 

(Agree) 

5 

(Strongly 

Agree) 

 

M 

 

SD 

N % N % N % N % N % 

Courses prepared  

me to close the  
achievement gap 

19 2.4 213 27.0 293 37.2 224 28.4 39 4.9 3.07 .920 

Children from  low  
SES groups achieve  

at lesser levels 

87 11.0 156 19.8 243 30.8 254 32.2 48 6.1 3.03 1.10 
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District Personnel can  
improve student    

achievement 

20 2.5 49 6.2 125 15.9 448 56.9 146 18.5 3.83 .890 

Principals can  

improve student    

achievement 

  10 1.3 79 10.0 420 53.3 279 35.4 4.23 .673 

School counselors  

can improve student    
achievement 

    59 7.5 419 53.2 310 39.3 4.32 .606 

Teachers can  
improve student    

achievement 

    10 1.3 185 23.5 593 75.3 4.74 .467 

Parents can  

improve student    

achievement 

    10 1.3 98 12.4 680 86.3 4.85 .391 

 

 
Counselorôs Perceived Competency 

 

This section focused on the major areas for which school counselors are trained within their 

counseling programs.  Primarily, these areas support student achievement by providing the mental health 

and social skills at the foundation of Maslowôs hierarchy (Maslow, 1943).  Providing that necessary 

encouragement and support is paramount to student success.  Jalongo (2007) supports this assertion by 

stating, ñfeelings may assume even greater importance for learners who, based on their limited 

experience, can become discouraged easily, decide that they simply are not ógood atô something, or 

overgeneralize to conclude that they are ónot very smartô ò (p. 397).  This is the beginning of the self-

fulfilling prophecy that Students Placed at Risk (SPARôs) adopt.  When anyone believes they can achieve, 

then they will fulfill that belief and vice versa. Hence, these areas that provide this hope and belief in 

oneself are delineated within the American School Counselor Association (2007) model as: 

Å School Guidance Curriculum (SGC) ï structured lessons designed to help 

students achieve the desired competencies and to provide all students with the 

knowledge and skills appropriate for their developmental level. 

 

Å Individual Student Planning (ISP) ï ongoing systemic activities designed to 

help students establish personal goals and develop future plans. 

 

Å Responsive Services (RS) ïprevention and/or intervention activities to meet 

studentsô immediate and future needs. These needs can be necessitated by events and 

conditions in studentsô lives and the school climate and culture, and may require any 

of the following: 

Ǒ individual or group counseling  

Ǒ consultation with parents, teachers and other educators  

Ǒ referrals to other school support services or community resources  

Ǒ peer helping  

Ǒ psycho-education  

Ǒ intervention and advocacy at the systemic level 

 

Å System Support (SS) ï management activities including professional development, 

consultation, collaboration, supervision, program management and operations.  
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Table 5: Counselors Perceived Competency in Selected Areas Related to Closing the Achievement Gap 

 

Indicate the relative 
amount of experience 

you gained in relation to 

the following activities in 

your preparation program 

1 
(Very 

Little ) 

2 
 

3 
 

4 
 

5 
(Very 

Much) 

 

M 

 

SD 

N % N % N % N % N % 

Individual  

Counseling (RS) 

  67 8.5 148 18.8 339 43.0 234 29.7 3.94 .907 

Small Group  

Counseling (RS) 

20 2.5 127 16.1 194 24.6 360 45.7 87 11.0 3.47 .972 

Large Group  

Guidance (SGC) 

58 7.4 135 17.1 252 32.0 285 36.2 58 7.4 3.19 1.04 

Social Skills  

Programming (SGC, ISP, 
RS)  

40 5.1 114 14.5 294 37.3 311 39.5 29 3.7 3.22 .917 

Consultation  (RS, SS) 

 

57 7.2 207 26.3 195 24.7 261 33.1 68 8.6 3.10 1.11 

Testing  
Administration  

194 24.6 126 16.0 245 31.1 175 22.2 48 6.1 2.69 1.23 

Scheduling 
 

400 50.8 185 23.5 88 11.2 68 8.6 47 6.0 1.96 1.23 

Recordkeeping/ 
Paper work 

361 45.8 187 23.7 116 14.7 96 12.2 28 3.6 2.04 1.19 

Diversity or   
Multicultural Issues 

(SGC, ISP, RS, SS) 

58 7.4 108 13.7 279 35.4 274 34.8 69 8.8 3.24 1.04 

Career Counseling  

and/or Job Placement 

(ISP, RS) 

117 14.8 114 14.8 299 37.9 205 26.0 50 6.3 2.94 1.12 

College Admissions 

(ISP, RS) 

389 49.4 177 22.5 163 20.7 50 6.3 9 1.1 1.87 1.02 

 

 
Overall, a majority of respondents indicated they felt prepared in most of the areas with mean 

scores in six of the 11 areas falling above 3.0 in the range of 3.10 and 3.94.   Skill areas in which 

counselors felt most prepared were Individual Counseling with a mean of 3.94, Small Group Counseling 

with a mean of 3.47, Diversity or Multicultural Issues with a mean of 3.24, Social Skills Programming 

with a mean of 3.22, Large Group Guidance with mean of 3.19 and Consultation with a mean of 3.10.  

Counselors felt least prepared in the areas of Career Counseling with a mean of 2.94, Testing 

Administration with a mean of 2.69, Recordkeeping and paperwork with a mean of 2.04, Scheduling with 

a mean of 1.96 and College Admissions with a mean of 1.87. One graduate managed to combine one of 

the highest rated competencies with one of the lowest rated competencies to better her performance as she 

mentioned that she  

édoes some office work such as cumulative folders and enrolling new students.  In our 

counseling classes, this was discussed as being negative because it took away from 

counseling.  I have found enrolling new students a great opportunity to get to know the 

parents and the children.  I often, if time allows, talk with the parents and children to find 

out why they moved, family relationships, etc.  I often donôt have to say a lot because as 

they are filling out the paperwork the adults just talk to me.  I come away knowing a lot 

about these children and their families. 

This would be good information to share in coursework and training.  
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Discussion 
 

The research explored whether the program content in current counselor preparation programs 

satisfies the knowledge base needed for professional competency in relation to closing the achievement 

gap. The premise was that social and emotional support for students improves academic achievement and, 

thus, closes the achievement gap.  As the primary role of the counselor is to provide this social and 

emotional support, the survey mined for data to show whether counselors felt that their preparation 

programs actually provided the necessary tools for these responsibilities.  The data revealed that school 

counselors feel, for the most part, that their preparation program did not prepare them for the demands of 

the counselor position they now hold.  Many of the counselors indicated that they felt unprepared for that 

first year as a counselor.  Counselors viewed the training as inadequate and a limiting factor to both their 

initial readiness and their current level of satisfaction with their counseling position. 

One of the respondents seemed to sum up the counselorôs role and the program very well when 

s/he said,  

the role of the counselor is just so all encompassing that Iôm not sure any 

program can fully prepare you for all areas.  A counselor must do continuing education 

on his or her own to stay current and relevant in the area he or she needs to address. 

Another respondent further supported this notion of new and evolving practices in the counseling 

field by commenting, ñéthis probably needs to be emphasized by having counselors attend yearly 

meetings of legal updates and refresher workshops.ò  So, it seems that the best practice is to provide the 

finest preparation program possible as well as continuing to require Effective Instructional Leadership 

Act (EILA) and/or Professional Development hours so that counselors keep abreast of ongoing needs.   

 The implications or recommendations here are based on a comprehensive prevention 

model that envisions the transformation of school counseling as pivotal in closing the achievement gap 

(Portes, 2005).  These reflect an awareness of specific concepts and activities that, if accomplished within 

the counselor preparation profession and in school practices over time, would result in a more powerful 

experience for all students and counselor educators alike. We envision school counselors as primary 

prevention experts whose new knowledge base enables them to lead educators in closing the achievement 

gap. A real counselor education transformation begins by maximizing the development of students, 

particularly those placed at risk.  These tasks include:  

1. Establish working partnerships with universities, local school districts, and state 

educators to ensure agreement among counselor preparation programs, local school districts, and 

credentialing agencies about what school counselors should know and be able to do in their work 

with students in school settings.  This will enable counselors to feel that the program satisfies the 

knowledge base needed to bring social responsibility into the academic arena in order to close the 

achievement gap. Paisley & McMahon (2001) agree with this partnership by saying, 

ñTransforming these challenges into opportunities will require that school counselors and school 

counselor educators and supervisors collaborate in order to: (a) determine appropriate roles and 

areas of program focus, (b) design and engage in necessary professional development, and (c) 

demonstrate accountability for outcomesò (p. 107).  

2. Integrate counselor preparation courses at the university level with field experiences in 

public school early so that counseling students practice what they are learning in class and, thus, 

feel competent in the role. 

3: Revise methods of supporting new counselors as they enter the profession and begin 

their work in schools with an internship that includes mentoring and carefully supervised practice. 

Several respondents commented on this saying,  

é require an internship with a counselor; bring in real-life situation [sic] 

that counselors deal with and let students see how to resolve these issues; have 

counselors come to classes and share about their day to day routines and how 

they deal with faculty, parents, peer conflicts, staff, etc. 
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4: Include training for non-guidance duties such as record-keeping and scheduling that 

are typical to the counselorôs role.  Although these activities are non-guidance duties, they are 

still an important part of the counselorôs role as documentation is key to the planning and 

development of any role group.  One of the respondents expressed this idea best when s/he said,  

The counselor education program prepared me for what I would LIKE to 

do in the public schools, which is work directly with children.  However, it did 

not adequately prepare me for what I actually do, which includes SBARCS (Site-

Based Admissions and Release Committee, which are Special Education 

meetings), other administrative duties, CSIPS (Comprehensive School 

Improvement Program), committees, and all the minutia associated with state 

mandated testing. 

These are important elements in closing the achievement gap and thus should be 

addressed within the preparation program. 

 

The survey responses reveal these positive factors as well as problems to confront and solve.  On 

the positive side, counselors, for the most part, feel that current programs address the education and 

training needs as it should. The means for the knowledge base items for counselors range from 3.64 to 

4.93 with removal of same gender schools (2.65), based on the fact that these are a new development and 

most educators do not have much experience with this due to the low numbers of such schools, indicating 

that the overwhelming majority of counselors agreed that the program content in current counselor 

preparation programs with regard to these factors does satisfy the knowledge base needed for professional 

competency in relation to closing the achievement and supporting students placed at risk.  The problem 

areas where counselors felt the most unprepared were scheduling and college admission with these areas 

reporting at 74.3% and 71.9%, respectively for little or very little experience.  Recordkeeping fell close 

behind these with a score of 69.5% for little or very little experience gained during the preparation 

program.  Although scheduling and record-keeping can be argued as non-guidance duties, these activities 

are still an important part of the counselorôs day.  Hence, these areas should be addressed within the 

preparation program.  The challenge is to engage counselors in a systemic reflective process that further 

clarifies needs, enhancing the positive areas while improving the problem areas, and then to link the 

opportunity for counselor development to student improvement.   

This empirical evidence about factors that influence the counselor preparation program can assist 

university personnel in making more useful decisions about program development. 
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Full copy of this book is in the Exhibit Room. 

The curriculum  can be ordered through http://www.amazon.com/Building-

Champion-Character-Practical-

Guidance/dp/1598001825/ref=sr_1_3?ie=UTF8&s=books&qid=1237156575&sr=8-3 

http://www.amazon.com/Building-Champion-Character-Practical-Guidance/dp/1598001825/ref=sr_1_3?ie=UTF8&s=books&qid=1237156575&sr=8-3
http://www.amazon.com/Building-Champion-Character-Practical-Guidance/dp/1598001825/ref=sr_1_3?ie=UTF8&s=books&qid=1237156575&sr=8-3
http://www.amazon.com/Building-Champion-Character-Practical-Guidance/dp/1598001825/ref=sr_1_3?ie=UTF8&s=books&qid=1237156575&sr=8-3
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Full copy of this book is in the Exhibit Room.   

The curriculum can be ordered through Amazon at 

http://www.amazon.com/Building-Champion-Character-Practical-

Intermediate/dp/1598002082/ref=pd_bxgy_b_img_b 

http://www.amazon.com/Building-Champion-Character-Practical-Intermediate/dp/1598002082/ref=pd_bxgy_b_img_b
http://www.amazon.com/Building-Champion-Character-Practical-Intermediate/dp/1598002082/ref=pd_bxgy_b_img_b
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Lifeõs Levels of Grief 
KSCA Pre-Conference Workshop 

March 2, 2011 
Dr. Susan Rose 

 
Agenda 

 
 

 9:00 ð  9:20     Welcome/Introductions/Greetings 
 
 9:20 ð 10:00     Level 1: Defining the Loss Experiences That Generate Grief 

Reactions 
 
10:00 ð 10:35    Level 2: Self-Preparation - Preparing Yourself to Help Others   

Encountering Loss and Grief 
 
10:35 ð 10:45    Break  
 
10:45 ð 11:20    Level 3: Experiencing Loss and Grief Across the Lifespan 
 
11:20 ð 12:00    Level 4: Normal and Complicated Grief Reactions 
 
12:00 ð  1:00    Lunch on your own  
 
 1:00  ð  1:40    Level 5: Cultural and Spiritual Influences 
            
 1:40  ð  2:20    Level 6:  Counseling the Individual - What Can We Do To 

Help? 
 
 2:20  ð  3:00    Level 7:  When Organizations and Communities Grieve 
 
3:00  ð  3:40    Level 8: Self-Care ð Sustaining Hope, Helpfulness, and 

Competence in Working with Grief 
 
3:40  ð  4:00    Questions and Closing Remarks 
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of the

Cumberlands

Department of      

Education
UC

Presented by Dr. Susan R. Rose
March 2, 2011

    

Univers ity
of the

Cumberlands

Department of      

Education
UC

Grief knits two hearts 
in closer bonds than 
happiness ever can; 

and common 
sufferings are far 

stronger links than 
common joys.

-Alphonse de Lamartine
(French writer, poet, and politician, 1790-1869)

School Counseling Program

Level 1: Definingthe Loss Experiences 

That Generate Grief Reactions

    

Univers ity
of the

Cumberlands

Department of      

Education
UC

Everything that 
happens to you is 
your teacher.  The 
secret is to sit at the 
feet of your own life 
and be taught by it.  

- Polly B. Berends
(Author & Editor 
ÏÆ #ÈÉÌÄÒÅÎȭÓ ÂÏÏËɊ

School Counseling Program

Level 2: Self-Preparation- Preparing Yourself 

to Help Others  Encountering Loss and Grief

What is of greatest 
importance in a 
ÐÅÒÓÏÎȭÓ ÌÉÆÅ ÉÓ ÎÏÔ 
just the nature and 
extent of his or her 
experiences but what 
has been learned 
from them.

-Norman Cousins

 
 

Univers ity
of the

Cumberlands

Department of      

Education
UC

School Counseling Program     

Univers ity
of the

Cumberlands

Department of      

Education
UC

Level 4: 

Normal and 

Complicated 

Grief Reactions

School Counseling Program     

Univers ity
of the

Cumberlands

Department of      

Education
UC

We must accept 

finite 

disappointment, 

but never lose 

infinite hope.

- Martin Luther King, Jr.

School Counseling Program

Cultural and Spiritual Influences

 
 

Univers ity
of the

Cumberlands

Department of      

Education
UC

One of the most 

beautiful 

compensations of 

this life is that no 

man can sincerely 

try to help another 

without helping 

himself.  

- Ralph Waldo Emerson

School Counseling Program

Level 6:  Counseling the Individual-

What Can We Do To Help?

   

Univers ity
of the

Cumberlands

Department of      

Education
UC

As the sun 

illuminates the 

moon and stars 

so let us 

illuminate each 

other.

- Master Lui

School Counseling Program

Level 7: When Organizations and 

CommunitiesGrieve

  

Univers ity
of the

Cumberlands

Department of      

Education
UC

Look well into 

thyself. There is a 

source of strength 

which will always 

spring up if thou will 

always look there.  

- Marcus Aurelius Antoninus

School Counseling Program

Level 8: Self-Care ïSustaining Hope, Helpfulness, 

and Competence in Working with Grief

 
 

 

 

 

Full Power-Point of Presentation can be reviewed at 

http://www.counselingtoday.com/FreeStuff.html; Click on Life's Levels of Grief and Loss - 

KSCA Conference, March 2011 
 

 

 

 

http://www.counselingtoday.com/FreeStuff.html
http://www.counselingtoday.com/files/Grief_and_Loss-KSCA_Presentation.ppt
http://www.counselingtoday.com/files/Grief_and_Loss-KSCA_Presentation.ppt
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Dr. Susan R. Rose, Ph.D.

University of the Cumberlands

January 13, 2011

   

No matter how well a teacher knows the subject 

matter or how well he or she can teach, a teacher 

who cannot manage a class is finished!

   

So, what can 

we do to make 

sure that ALL 

students within 

our reach learn 

(and save our 

sanity)?

   
 

REACH!

¾Relationship

¾ Enthusiasm

¾ Activity ïMultiple!!

¾Collaboration

¾Human

   

People donõt 
care how 
much you 
know until 
they know 

how much you 
care!

Relationship

    
 

People become 

really quite 

remarkable when 

they start thinking 

they can do 

things.  When they 

believe in 

themselves, they 

have the first 

secret of success. 

- Norman Vincent 

Peale

   

Enthusiasm

Nothing great was ever achieved without 

enthusiasm.  -Ralph Waldo Emerson

    

Activity
¾Over Plan

¾Multiple Intelligences

¾Attention Span 

·Three things youôve learned so far

 
 

Collaboration
¾ Parents

¾ Previous Teachers

¾ Students themselves

¾Community

·Grants

·Fund-raising 

¾Many others

   

Human
¾ Learn from your mistakes

¾ There was only one perfect man

¾Take Care of Yourself

   

ÅRewards and Punishments 
(Behaviorist Theory)

ÅLead by Example (Social 
Learning Theory)

ÅWork with the childôs level of 
development (Cognitive Theory)

 
 

 

 

Full Power-Point of Presentation can be reviewed at 

http://www.counselingtoday.com/FreeStuff.html; Click on Behavior Management - 

Undergraduate Candidates in Student Teaching semester at UC, January, 2011 
 

 

http://www.counselingtoday.com/FreeStuff.html
http://www.counselingtoday.com/files/Behavior_Management_UC_01-13-2011.ppt
http://www.counselingtoday.com/files/Behavior_Management_UC_01-13-2011.ppt
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Each  week, the show features interesting guests from the local community, as  well as nationally known 

educators and high ranking government  officials. Dr. Fragerôs ñopen doorò talk radio program gives his  

listeners plenty of time for honest conversation addressing problems  that affect them. 

ñLetôs  Talkò gives listeners a chance to voice their opinion while asking  direct and sometimes indiscreet 

questions. Dr. Frager welcomes callers  to ñfeel at homeò and describes his program as ña family gatheringéa  

time to talk over things, and figure out how to make life betterò. 

 

 

Introduction:  http://www.youtube.com/watch?v=hy5cFu772ys 

Part 2:  http://www.youtube.com/watch?v=F6IJsq940NA 

Part 3:  http://www.youtube.com/watch?v=2gj8g2F4FNM 

Part 4: http://www.youtube.com/watch?v=et5VvqiVIQM 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.youtube.com/watch?v=hy5cFu772ys
http://www.youtube.com/watch?v=F6IJsq940NA
http://www.youtube.com/watch?v=2gj8g2F4FNM
http://www.youtube.com/watch?v=et5VvqiVIQM
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What prevents me from embracing new ideas?

Â I am comfortable (amid the chaos)

Â I know this job ïit is predictable

Â I know what is expected of me

Â I have a vision of a stable future

Â I have a routine

Â This is just another in a long line      

of  new ideas, to come and go

Âand é. 

 
 

òWhat do counselors do?ó

The Old Question was é

 
 

The New Essential Question:

How Has Student Achievement 
Increased as a Result

of What Counselors Do?

School Counseling Programs are about RESULTS.

 
 

 

Full Power-Point of Presentation can be reviewed at 

http://www.counselingtoday.com/FreeStuff.html; Click on ASCA Model ï 

Oldham County Elementary Counselor Seminar 

 

ASCA National 

Model

Susan R. Rose, Ph.D.
Oldham County Counselor Institute
June 11, 2009

What others are saying é

ñLittle evidence exists between the 

intended effects of counseling 

activities and the studentsô 

perception of the usefulness of 

guidance at their schools.ò
- Zoe Corwin, AERA, April 2004

The New Question é

òHow are students different  
BECAUSEof the school 
counseling program?ò

http://www.counselingtoday.com/FreeStuff.html
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Comprehensive Guidance Program

Student Achievement & Success

Personal/Social 

Development

Career 

Development

Academic 

Development

Guidance 

Curriculum

Individual 

Planning

Responsive 

Services

Systems 

Support

 

The New Question é

With Data é

Key Players in
School Reform

Connected to the Mission
and Function of Schools

School
Counselor?

òHow are 
students 
different  
BECAUSEof 
the school 
counseling 
program?ò

 
 

 

 

Full Power-Point of Presentation can be reviewed at 

http://www.counselingtoday.com/FreeStuff.html; Click on Comprehensive 

Counselor Development Plan - Kentucky School Counselor's Conference, 

March 2009 

 

 

 

 

http://www.counselingtoday.com/FreeStuff.html
http://www.counselingtoday.com/files/Comprehensive_Guidance_Program.ppt
http://www.counselingtoday.com/files/Comprehensive_Guidance_Program.ppt
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University of the Cumberlands 

Department of  Education 
Reflective Constructors of Quality Learning Experiences Through Critical Thinking  

 

COOL 530:  Introduction to School Counseling (3 hours)   

  Course Syllabus ï Fall 2010, Session 1 

  Tuesday, 8:00 ï 9:30 pm 

 
 

 

Matrix Connecting Kentucky and University of the Cumberlandsô Standards to COOL 530, Introduction to School 

Counseling. 

 

I  II  III  IV  V VI  VII  VIII  IX  X XI  XII  

X  X  X   X X X X X 

 

Standard I  Demonstrates applied content knowledge 

Standard II  Designs and plans instruction 

Standard III  Creates and maintains learning climate 

Standard IV  Implements and manages instruction 

Standard V  Assesses and communicates learning results 

Standard VI  Demonstrates the implementation of technology 

Standard VII  Reflects on and evaluates teaching and learning  

Standard VIII  Collaborates with colleagues, parents, and others 

Standard IX  Evaluates teaching and implements professional development 

Standard X  Provides leadership within the school, community, profession 

Standard XI  Demonstrates behavior supportive of the Universityôs Mission Statement  

                                            with particular emphasis on the Departmentôs identified dispositions 

Standard  XII  Demonstrates behaviors supportive of the Kentucky School Professional  

                                           Code of Ethics 

 

 

Matrix Connecting Kentucky School Counselor Standards to COOL 530, Introduction to  School Counseling. 

  

I  II  III  IV  V VI  VII  VIII  IX  X XI  XII  

X X X X X X X X X X X  

 

Standard I  Professional Identity  

Standard II  Social and Cultural Diversity  

Standard III  Human Growth and Development  

Standard IV  Career Development  

Standard V  Helping Relationships  

Standard VI  Group Work  

Standard VII  Assessment  

       Standard VIII    Research and Program Evaluation  

 Standard IX  Foundations of School Counseling 

Standard X  Contextual Dimensions of School Counseling 

Standard XI   Knowledge and Skill Requirements for School Counselors 

a. Program Development, Implementation, and Evaluation 

b. Counseling and Guidance 

c. Consultation 

Standard XII  Clinical Instruction 

 



Professional Portfolio: Susan R. Rose, Ph.D. Page 40  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Instructor :  Susan R. Rose, Ph.D.   

Office Hours:  By appointment  

E-mail: TheRoses1983@insightbb.com   

Phone: 502-468-1480 (Cell); 502-253-9859 (Home) 

 
 

Required Text:  Dollarhide, C.T. and Saginak, K.A. (2008). Comprehensive School Counseling Programs: K-12 

Delivery Systems in Action.  New York, NY:  Pearson ï Allyn & Bacon.  (ISBN: 0205404413)    

 
Suggested Text:  ASCA National Model for School Counselors, available at:  http://www.schoolcounselor.org/ 

 

Prerequisites:  There are no prerequisites for this introductory course. 

 
Course Description:  This course is the introductory course in the school counseling program and provides a basic 

introduction to school counseling at the   K-12 level. This course is designed to give students an overview of current 

trends in school counseling, on both a local and national level.  Topics to be covered include: Historical basis for 

school counseling, assessing school guidance needs, and planning, implementing, and evaluating a guidance 

program based on the National School model. (3 hours) 

 
Purpose of the Course and Pedagogical Features: This course emphasizes the role of the school counselor in 

comprehensive developmental guidance and counseling programs. The focus is on the historical evolution and the 

skills and techniques for working effectively with a diverse population of students, kindergarten through grade 12. 

This includes the development of skills for working with teachers, parents, administrators, referral agencies, and 

other educational teams. 

Unitôs Conceptual Framework 
The Department of Education at University of the Cumberlands has adopted the motto ñReflective Constructors of Quality 
Learning Experiences through Critical Thinkingò to communicate the key concepts of the conceptual framework for its 

professional education programs.  The goal is to ensure that candidates become reflective constructors of quality learning 

experiences through critical thinking based on Christian values, respect for the truth, and concern for humanity.  Emphasis is 

placed on providing experiences that help all students learn.  Each certification program is connected to this philosophy as 
shown in the logo, at the Conceptual, Strategic, Evaluative or Communicative knowledge base. 

 

Course Alignment with the Conceptual Framework 

1. Conceptual:  Candidates are introduced to and revisit basic educational concepts 

and philosophies (i.e.:constructivism, critical thinking). 
This class will help you to better understand basic educational concepts through the specific study of school 

counseling.  You  will select your own instructional goals through the choice of portfolio entries as well as 

research topic.  And, of course, you will demonstrate knowledge of the specifc course works as well as use of 

resources, including technology. 
 

2. Strategic:  Candidates use concepts to develop strategies to use in field experience. 

You will learn to create a school culture and climate of respect and rapport for all students by studying the 

role of the school counselor and the programs surrounding that role through readings, on-line discussions, 

field observations and other assessments and activities outlined in the syllabus. 

 
3. Evaluative:  Candidates begin to examine formative and summative evaluation, performance evaluation 

knowledge to assess their impact on student learning. 

Students will practice evaluating their own learning through beginning their portfolio, writing a research 

paper and exams throughout the reading, and activities throughout the course. 

 
4. Communicative:  Candidates use communicative knowledge with P-12 partners and students through 

observation and/or participation in field experiences. 

Through portfolio development, formal writing (i.e. research paper), informal writing (i.e. discussion forums, 

chats), and speaking, you will practice:  

¶ communicating clearly and effectively with colleagues 

¶ using questions and discussion techniques during lessons/presentations 

¶ engaging colleagues in learning 

¶ demonstrating flexibility and responsiveness while teaching/counseling 

¶ utilizing available technology effectively 
 

mailto:TheRoses1983@insightbb.com
http://www.schoolcounselor.org/
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Alignment of Course Objectives, Tasks and Outcomes as related to Standards, Themes and Initiatives:   

Course Objectives Ky. Teacher Stds. (KTS)/ Ky. 

School Counselor Stds. (KSCS)/  

Develop school guidance programs and curriculum resources using the ASCA 

National model and national standards for school counselors. 

KTS 1, 3, 5, 10, 11, 12; KSCS 1, 8, 

9, 10, 11 

Examine the role of the school counselor within a comprehensive school 

guidance program, including involvement in professional organizations. 

KTS 1; KSCS 1, 5, 9, 10, 11 

Examine legal and ethical issues and the professional development standards for 

school counselors. 

KTS 1, 9, 10, 11, 12; KSCS 1, 2, 3, 

4, 5, 6, 7, 8, 9, 10, 11 

Understand the cultural competencies for school counselors and examine how 

these are applied in modern school settings. 

KTS 1, 3, 10, 11, 12; KSCS 1, 8, 9,  

10, 11 

Be introduced to crisis management theory and skills as applied to school 

settings. 

KTS 1, 3, 10, 11, 12; KSCS 1, 5, 9, 

10, 11 

Understand the role of assessment and evaluation of students, school 

accountability in school counseling programs, and effectiveness of counseling in 

the school setting. 

KTS 1, 5, 11, 12; KSCS 1, 5, 7, 9, 

10, 11 

Learn strategies for classroom management, working with parents, teachers, and 

school administration. 

KTS 1, 3, 8,  10, 11, 12; KSCS 1, 

5, 9, 10, 11 

Develop strategies for becoming a leader and advocate for school counseling 

and student welfare. 

KTS 1, 10, 11, 12; KSCS 1, 5, 9, 

10, 11 

Communicate effectively within the counseling and therapeutic settings 

demonstrating competence in speaking, reading, writing, and information and 

technology literacy. 

KTS 1, 11, 12; KSCS 1, 5, 9 

 
EPSB Themes Embedded in Course 

Diversity Candidates discuss diversity in experience, gender, age, race, religion, etc. through:  

Case studies within the text on racial diversity, exceptionality and tolerance; 

interactive experiences; observations to urban schools or instructional settings with 

diverse populations, including exceptional students; field experiences; diversity log 

within portfolio 

Literacy Students in this introductory class become aware of the accepted terms and 

definitions used in both individual and group counseling.  Students use technology for 

researching learnerôs literacy development as well as in the  practice of literacy 

through general study of coursework/curriculum 

Assessment Portfolio; research paper; exams throughout the reading; and activities throughout the 

course 

Closing the Achievement Gap Many studies (i.e. Durlak and Weissberg) show that social and emotional learning 

programs significantly improve studentsô academic performance.  Hence, preparing 

the counselor to implement these programs closes the achievement gap. 

School Safety Students are introduced to the Comprehensive School Counselor Program, which has 

school safety at its root and specifically study crisis managements theory and skills as 

applied to school settings.. 

 

 

Learning Tasks /Program Outcomes:  

 

Introduction 

 

People become really quite remarkable when they start thinking they can do things.  When they believe in 

themselves, they have the first secret of success.    - Norman Vincent Peale 

 

I believe that the concept revealed in this quote is the foundation for success.  This is also known as the theory of 

high expectations.  If one expects that s/he can achieve greatness, then that is more than half the battle.  And, 

conversely, if one believes that s/he cannot do anything, then they will not.  In this line of thinking, I believe that 

students should have a critical and reflective point of view about how we perceive and proceed with our goals.   
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Activities in this class are directed towards examining, investigating, and discussing counseling methods.  Please do 

not hesitate to talk with me if you have concerns about anything in the course. I would appreciate if you set an 

appointment at least a day before your preferred schedule for consultation.  You may consult with me in person, via 

email or by phone. 

  

Course Requirements 

 

1) Participation 

Class interactions will be large contributors to learning in this class.  Therefore, students are 

expected to engage in intelligent discussion of the assigned topic in all areas (Discussion Board Activities, 

Chats, Forums, Shared Papers, etc.) to help you process course material or to demonstrate your 

understanding of counseling.  Point adjustments will be taken for non-participation.  
 

You will complete several activities as part of participation designed to help you process course material or 

to demonstrate your understanding of counseling.  These will correspond to the course topics we are on and 

will involve practicing or utilizing new course concepts.  Discussion Board Activities should be turned in 

by the due date.  Activities will be evaluated using the following rubric: 

 

A Active and meaningful completion of the activity and/or demonstrates complete understanding of 

the task/lesson/activity. 

B Significant completion of the activity and/or demonstrates significant understanding of the 

task/lesson/activity. 

C Partial completion of the activity and/or demonstrates partial understanding of the 

task/lesson/activity. 

D Limited completion of the activity and/or demonstrates minimal understanding of the 

task/lesson/activity. 

F No completion and/or no attempt to understand the task/lesson/activity. 

 

 

2) Research-based Discussion Paper (Mid-term assignment; Due Sept. 21)  

Choose, read, and discuss in writing one research article* on counseling. This research article must come 

from a refereed or peer-reviewed journal. The guide questions for the written output are: 

3.1    Why did you choose the research article?  

3.2 What counseling topic/concept/theory did you learn from the research   

     article?  

3.3 As a school counselor, HOW WILL YOU USE what you have   

learned? (or What is your action plan to demonstrate what you have learned?)  

Your paper will be evaluated using the following rubric: 

 

15 points A summary/abstract of the article  

15 points Analysis of how you chose this article 

15 points Reflection of what you learned in relation to school counseling from reading 

this article 

15 points Plan for using this material in your own classroom or counseling practice  

 

 

3) Field Observations (Final assignment; Due October 19) 

To help you understand school counseling within the natural environment, you will complete at least five 

observations of a school counselor.  For completion of your field observations, you will complete a signed 

time-sheet documenting your hours as well as a brief written summary of what you observed and how it 

benefit you (What you learned). 

 

 

 

http://www.library.uiuc.edu/lsx/tutorial/tutorial.html
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4) Exams 

Brief exams will follow each chapter to help you keep up with the information as well as to check your 

understanding. 
 

Signature Assessment Task:  This assignment meets Kentucky Teacher Standard 1 and Kentucky School 

Counselor Standard 11, specifically.  Understanding of career counseling is essential to meeting the Kentucky 

Counseling Standards.  This assignment allows the student to utilize knowledge about career counseling and apply 

this knowledge to the counseling situation.   

 

Professional Identity (Due with Field Observations/Final Assignment)    

To help you develop as a counselor, you will begin your own counselor portfolio.  The entries for this course are: 

¶ Reflect on your philosophy of school counseling.  How does your philosophy fit with todayôs schools and the 
needs of todayôs children and adolescents?  How does your philosophy of school counseling fit with your 

philosophy of counseling and education?  Prepare in writing your philosophy of school counseling.  Include 

your philosophy as a portfolio exhibit. 

¶ Prepare your own Delivery of Services for the Comprehensive School Counselor Plan using examples from 

ASCA, KSCA, and other counselors. 

 

Field Experience Requirements:  5 hours within the school environment observing and/or working with the school 

counselor 
 

Class Attendance, Plagiarism and Grade Appeal Process: Refer to the University of the Cumberlandsô policies in 

the University Catalog and Student Handbook.  

 

Academic Accommodations: ñStudents who may have a disability meriting an academic accommodation 

should contact the Academic Affairs Office in GATL 114 to ensure their needs are properly evaluated and that 

documentation is on file. Any accommodations for disabilities must be re-certified each semester by the Academic 

Affairs Office and the Special Accommodations Committee before course adjustments are made by individual 

instructors.ò  (This is verbatim from the UC catalog.) 

 

Course Guidelines and Behavioral Expectations:  

¶ Study after study has linked successful academic performance with good class participation.  Those who assume 

positions of responsibility (that is, who become leaders) must ñshow upò in order to be effective.  Therefore, 

students are expected to actively participate in class discussions by sharing ideas and experiences and by 

responding to questions from the instructor.  Furthermore, only the student can make contributions to the class 

and all students suffer when viewpoints of colleagues are missed in discussions.   

¶ Studentôs Responsibility:  Students are responsible for obtaining assignments for each class and keeping track 

of any changes throughout the course.  If the student is unsure about any assignment or assistance is needed, the 

instructor should be the first contact. 

¶ Late Work:  Assignments, including postings on discussion threads, are to be completed on time according to 

the timeline posted by the instructor.  It is important to keep up and complete work on time.  Late assignments 

will NOT receive full credit. 

 
Plan of Evaluation:      

To receive full credit, work must be submitted by the assigned date. There is a reduction of 10% of the total credit 

for each day it is late. There are no make-up exams without prior consent of the instructor.   Graded work will 

receive a numeric score reflecting the quality of performance. Relative weights assigned to graded work are as 

follows:  

 

 

 

 

Course Requirement Summary  

1) Participation (Includes Discussion questions and Chats)   80 points 

2) Research Based Discussion Paper         80  

3) Philosophy of Counseling          60 

4) Delivery of Services        100 

5) Field Observations         100 

6) Exams  (20 pts. each; % x 20 = your score)      140 

                           Total      560 points 
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Grading Scale:   

Graded work will receive a numeric score reflecting the quality of performance as given above in evaluation 

methods.  Your overall course grade will be determined according to the following scale:  

 

 

 

            
 

 

 

 

Writing Expectations:  Learning outcomes for candidatesô writing competencies include clarity of thought, 

discernment in planning and organization, and integration of evidence and criteria.  

¶ Written assignments must be typed, double-spaced, with one-inch margins and 11 or 12-point font.   

¶ The instructor expects that students will have knowledge of appropriate forms of documentation and use it 

where appropriate.  Use the APA format and style of notation to credit all sources that are not your own.   

¶ There is a craft to writing.  Spelling, grammar, punctuation and diction (word usage) are all tools of that craft.  

Writing at the collegiate level will show careful attention to these elements of craft.  Work that does not exhibit 

care with regard to these elements will be considered as inadequate for college writing and graded accordingly.   
 

Technology Outcomes:   

Students in the School of Education are expected to have a home computer or laptop, Internet access, and basic 

office software (Microsoft Word, PowerPoint, and Excel). In addition, students are expected to have basic 

competencies in the following areas.  

1. Be able to use productivity software to develop group presentations, letters, and reports. 

2. Be able to use such audiovisual equipment as video recorders, audio recorders, projection equipment, video 

conferencing equipment, and playback units. 

3. Be able to use email. 

4. Be able to help students search for various types of information via the internet 

5. Be able to subscribe, participate in, and sign off  education related list serves. 

6. Be able to access and use education related CD-ROM and online data bases. 

7. Be knowledgeable of the legal and ethical codes which relate to education and technology. 

8. Be able to use the Internet for finding and using continuing education opportunities. 

10. Be able to evaluate the quality of Internet information. 
 

 

CURRENT, UPDATED BIBLIOGRAPHY  

 

Benner, D.G. (1991). Counseling as a spiritual process.  Oxford, UK: Clinical Theology Association. 

 

Bragdon, E. (1990). The call of spiritual emergency:  From personal crisis to personal transformation.  San 

Francisco, CA:  Harper & Row. 

 
Brothers, B.J. (Ed.) (1992). Spirituality and couples: Heart and soul in the therapy process.  New York, NY: The 

Haworth Press. 

 

Burke, M.T. & Miranti, J.G. (Eds.) (1995). Counseling: The spiritual dimension.  Alexandria, VA: American 

Counseling Association. 

 
Cashwell, C.S. & Young, J.S. (2005). Integrating spirituality and religion into counseling:  A guide to competent 

practice.  Alexandria, VA:  American Counseling Association. 

 

Frame, M.W. (2003). Integrating religion and spirituality into counseling:  A comprehensive approach.  Pacific 

Grove, CA:  Brooks/Cole. 

 

Grading 

A = 521 ï 560 (93% - 100%) 

 B = 482 ï 520 (86% - 92%) 

 C = 426 ï 481 (76% - 85%) 
  F < 480 (Below 75%) 



Professional Portfolio: Susan R. Rose, Ph.D. Page 45  
 

Friedman, M. (1992). Religion and psychology:  A dialogical approach.  New York, NY: Paragon House. 

 

Harris, N. (1989). Dance of the spirit: The seven steps of womanôs spirituality.  New York:  Bantam. 

 

Jung, C.G. (1981).  The structure and dynamics of the psyche.  Princeton, NJ: Princeton University.  (Original work 

published 1960) 

 
Kelly, E.W. (1995). Spirituality and religion in counseling and psychotherapy: Diversity in theory and practice.  

Alexandria, VA:  American Counseling Association. 

 

Morgan, O. Ed. (2007).  Counseling and spirituality: Views from the profession. New York, NY: Houghton Mifflin 

Company. 

 
Richards, P.S. & Bergin, A.E. (1997). A spiritual strategy for counseling and psychotherapy.  Washington, DC: 

American Psychological Association. 

 

Spann, M.G., Jr. & Nickels, B.N. (1992). Counseling and spiritual issues:  An annotated bibliography.  Alexandria, 

VA:  American Counseling Association. 

 
Stanard, R.P., Sandhu, D.S. & Painter, L.C. (2000). Assessment of spirituality in counseling.  Journal of Counseling 

and Development, 78, 204-210. 

 

Tentative Course Calendar: 

 

Class Schedule  Lecture Topic Readings 

Week 1: 

August 31 
¶ Course Orientation/ Introduction 

and Overview 

¶ The Profession of School 

Counseling 

 

 

Chapter 1 

 

Week 2: 

September 7 
¶ Six Qualities of Comprehensive 

School Programs 

Chapter 3 

Chapter 4 

Week 3: 

September 14 
¶ The ASCA National Model 

¶ Models for Delivering CSCPôs 

Chapter 5 

Chapter 6 

Week 4: 

September 21 
¶ Counseling for all Partners 

¶ Educating and Advocating with 

All Partners 

Chapter 7 

Chapter 8 

Week 5: 

September 28 
¶ Consultation with All Partners 

¶ Leadership and Coordination with 

All Partners 

Chapter 9 

Chapter 10 

 

Week 6: 

October 5 
¶ The ASCA Nat.  Model in Elem. 

School 

¶ The ASCA Nat.  Model in Middle 

School 

¶ The ASCA Nat.  Model in High 

School 

Chapter 11 

 

Chapter 12 

 

Chapter 13 

 

Week 7: 

October 12 
¶ Moral, Ethical, and Legal Issues in 

School Counseling 

Chapter 14 

Week 8: 

October 19 
¶ Emerging Issues for Schools and 

Students 

¶ Personal and Professional Issues 

Chapter 15 

 

Chapter 16 

 

 

 

 




















































































































































































































































































































































