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Curriculum Vitae

Susan R. Rose, Ph.D.

12938 Wooded Forest RoadLouisville, KY 40243
Home phone: (502) 253 9859 A Cell phone: (502) 468 1480
susan.rose@ucumberlands.edu

EDUCATION

Ph.D., University of Louisville 2007
Program: Counselor Education
Dissertation: School Counselor Perceptions a@dmpetencies for Closing the Achievement Gap:
Implications for Counselor and Higher Education Programs for All Educators

Rank 1, Counseling , University of Louisville 2001
Standard Certificate, School Counseling

M.A., Guidane Counseling, University of Louisville 1999
B.S., Education, University of Louisville 1992

UNIVERSITY EXPERIENCE

Director of the Master of Arts in Education, School Counseling Program 2009- Present
AssociateProfessor
University of the Cumberlands

Responsible for directing the school counseling program; advising students; preparation, teaching
coursework and research; communication of program of studies; teaching coursework for program;
assessing student gress; providing feedback to participants; meeting and consulting evitbe
members and university colleagues; public relations to community.

Courses Taught:

COOL 530, Introduction to School Counseling: Summer 2009, Fall 2009, Spring 2010, Sum@er 201
Fall 2010, Spring 2011, Summer 2011, Fall 2011

COOL 531, Social and Cultural Foundations: Summer 2009

COOL 537, Personality Assessments: Fall 2009, Fall 2010, Fall 2011

COOL 539, Career Development: Summer 2010, Summer 2011

COOL 630, Introduction t®rug/Alcohol Counseling: Spring 2010

COOL 631, Legal and Ethical Issues of School Counseling: Fall 2009, Fall 2010, Fall 2011

COOL 634, Group Counseling in Public Schools: Spring 2010, Summer 2011

COOL 636, Counseling Aspects of Grief and Loss: Spring 2011

COOL 637, Counseling Practicum: Fall 2011

EDOL 631, Advanced Human Development: Spring 2011

EDOL 698, Supervised Student Teachingniversity Coordinator: Spring 2011

EDOL 699, Practicum in EducatidnUniversity CoordinatorFall 2011
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Major Contributions:
O Developed the School Counselikta s t Rragi@m from its inception and continue to manage
the program through growth and advancement.

O Drafted several parts, specifically the introd
Institutional Report for the 2011 reaccreditation efforts.
O Crafted much of the text in both UCds Teacher
program.
O Developed the School Counseling Education Specialist Program from its beginning and continue
to manage thprogram through growth and advancement.
Adjunct Professor 20077 2009

Lindsey Wilson College (LWC)
Indiana University Southeast (IUS)
Midway College

Responsible for preparation, teaching coursework and research; communication of pfctaiies)
teaching coursework for program; assessing student progress; providing feedback to class participants;
meeting and consulting with class members and university colleagues; public relations to community.

Courses Taught:

HS 4003, Research Mettis and Statistics: Spring 200QWC

CHD 5083, Assessment: Spring 2010WC

CHD 5013, Multicultural Issues, Human Diversity, & Preventive Community Ed., Fall200@C
CHD 5033, Counseling Theories & Techniqué&ognitive & Behavioral, Fal009i LWC

CHD 5023, Counseling Theories & Techniquétumanistic/Affective: Summer 2009LWC

G570, Human Sexuality: Spring 2009US

P515, Childhood Development: Fall 2007, Spring 2008, Summer 2008, Fall 2008, Spririgld809
PSY 200, Introductioito Counseling: Fall 2008 Midway College

PSY 355, Experiential Research Methods: Spring 200@lway College

P17 12 EXPERIENCE

Resource Teacher (SPARS/Low Readers) 20087 2009
Olmsted Academy South (Public ABirls Middle School)

Collected research on gendgrecific schools; Assessed needs of students to design and organize academic lessons
using various educational software and creative designs; Prepared, implemented and instructed lessons for students
to train and develop readjrskills; Conferenced with students on writing skills and eqgsponse questions;

Evaluated papers, etc. with excellent time management abilities; Rezapihg; Public relations to parents and
community.

Counselor 20007 2008
Jefferson CountPublic Schools
Trimble County Public Schools

Responsible for development, administration, and communication of all Guidance Curriculum Development and
Counseling Services. Liaison for parents and commuejitsesentatives. Chair of Studdmtacher Assistance

Teams to establish interventions for students who may be experiencing difficulty. Chair of Special Education
meetings (SBARC) where | EPO6s were devel , agmnidtrators,Meet i ng
and the community. Working with students in sageup and individual sessions; Leading classroom/large group
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sessions on character education; providing curriculum for teacher based guidance. Policy implementation for
student issuesnd parenting education curriculum. Maintenance of grants and contracts.

Teacher 1993i 2000
Christian Academy of Louisville

Noe Middle School (JCPS)

Immaculate Conception, LaGrange, KY

Assessed eeds of students to design and organize academic lessons using various educational software and creative
designs; Prepared, implemented and instructed lessons for students to train and develop creative language and
problemsolving skills; Conferenced witstudents on writing skills and opeasponse questions; Evaluated papers,

etc. with excellent time management abilities; Red@eping; Public relations to parents and community.

ASSOCIATED PROFESSIONAL EXPERIENCE
President & CEOCounselingl oday 20017 Present

Developed character education curricullBujlding a Champion Characteproviding lessons in social
skills, values, character building, and classroom management. Share the program in Professional
Development seminars. Pulied and distributed the program through Amazon and mysiteeb
www.CounselingToday.com

Licensed Practical Counselor Associgt@ager Associates 20091 2010

Provided mental health counselimggluding assessment, diagnosis, and treatment for children and
adolescents within a clinical therapeutic setting.

Supervisoy University of Louisville Intern/Practicum students 2004

Provided supervision and professional consultdtianr mast er 6s | evel counsel ors
sites.

Graduate Teaching Internshipept. of Counseling Psych., University of Louisville 2004

Theories of Counseling and Psychology
Families in Transition (FIT) FacilitatgrFamily Court Henry, Oldham & TrimbleCounties 2002 2003

Led elementary age group of the cemndndated counseling for divorced parents with children between
the ages of 5 and 17 for the tdunty area. Managed program and facilitated counseling for the age
group of 5-11. Supervised and assisted with coordination of program between parents and children.

School Counselor InternshighristianAcademy of Louisville 1998i 1999

Premasters school training experiences in guidance counseling, developmental interventions, and
program development and consultation with various academic, administrative and counseling
organizations. Development of small groups, workshops, and refgstaims. Additional training in
assessment and intervention with learning disabled students.
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PUBLICATIONS

Rose, S. RPortes, P. R., Sandhu D. S. (20X9nnecting Counselor Preparation Programs With
Student AchievemerRetrieved fromhttp://counselingoutfitters.com/
vistas/vistas11/Article_xx.pdf.

Rose, Susan R. (2009). Instructor Manual. For Lee, C., Burnhill, D., Butler, A., Hipdigado, C.,
Humphrey, M., Munoz, O., and Shin, Blements of Culture in Counselin@.olumbus OH: Pearson
T Merrill.

Rose, Susan R. (200Ruilding a Champion Character: Primary Guidance ProgrRarker, Colorado:
Outskirts Press, Inc.

Rose, Susan R. (2008uilding a Champion Character: Intermediate Guidance ProgRarker,
Colorado: Outskirts Press, Inc.

PRESENTATIONS

Rose, Susan R. (2011).i f eds L ev el s-Un fA b@akoueséssionpreseried foroki2
counselors. Kentucky School Counselors Association Conference. March 3, 2011.

Rose, Susan R. (2011).i f e 6 s L e. A siX heur pretonf&enceaevbrkshop presented fed K
counselors. Kentucky School Counselors Association Conference. March 2, 2011.

Rose, Susan R. (201Behavior ManagementA three hour workshop prested for Undergraduate
Candidates in Student Teaching semester at University of the Cumberlands. January 13, 2011.

Featured on WGTK Radio out of Louisville, Kentucksg, a Counselor answering questions related to
children and adolescents in the honaha®l and community, January 10, 2010.

Rose, Susan R. (2009)sing the ASCA Model to prepare a Comprehensive School Counselor Program
workshop presented for elementary counselors. Oldham County Public Schools, Kentucky. June 2009.

Rose, Susan R2009). Using the ASCA Model to prepare a Comprehensive School Counselor Program
workshop presented for K12 counselors. Kentucky School Counselors Association Conference.
March 2009.

Rose, Susan R. (2002%etUp and Assembly Required workslop presented for elementary and
middle school counselors. Kentucky Counselors Association Conference. October 2002.

Rose, Susan R. (2002Building a Champion CharacterA workshop presented for elementary and
middle school counselorsentucky School Counselors Association Conference. March 2002.

Rose, Susan R. (2001Building a Champion CharacterA workshop presented for elementary and
middle school counselors. Kentucky Counselors Association Conference. October 2001.

Rose, Susan R. (2001Building a Champion CharacterA workshop presented for elementary and
middle school counselors. Kentucky School Counselors Association Conference. March 2001.
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PROFESSIONAL CONTRIBUTIONS/SERVICE
Vice-PresidentPostSecondary, Kentucky School Counselors Association 20117 Present
Board Member/Public Relations Chair, Kentucky School Counselors Association 20017 2004
Member, Search Committee for ECPY Staff position

2005
University ofLouisville

PUBLIC/COMMUNITY SERVICE

Volunteer to provide Counseling/Therapy for Give an Hour Suicide Prevention 2010
Initiative for US Military

Family Court- Organizational Consultant, Oldham, Trimble, Henry Counties 2002i 2003

UNIVERSITY AND INSTITUTIONAL SERVICE

Writing member, Principal Program 201071 2011
University of the Cumberlands

Writing member, Teacher Leader Program 20097 2010
University of theCumberlands

Writing and Team member, Institutional Report for EPSB Accreditation 20097 2010
University of the Cumberlands

PROFESSIONAL MEMBERSHIPS/AFFILIATIONS

American Counseling Association

American Education Research Association

American Schol Counselors Association

Association for Counselor Education and Supervision
Kentucky Association of Teacher Educators
Kentucky Counseling Association

Kentucky School Counselors Association

National Education Association

HONORS AND AWARDS

Coloradolndependent Publishers Association Education and Literacy Foundation 2007
2007 AEVVYO BtPadei Wovklbookd ®mBuilding a Champion Character,
Primary Version

Metropolitan Whods Who Among Execut i ve20in2008Pr of es:
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Honors 2007/2008 Edition

Whoés Who in Business 2008/ 2009 Edi t i 02008 2009

PROFESSIONAL DEVELOPMENT
Kentucky School Counselords Association (KSCA) Co

Kentucky Association ofeacher Educators (KATE) Conference. Georgetown, Kentucky. September
24, 2010.

Kentucky Association of Colleges for Teachers and Education (KACTE). Deans and Chairs Summer
Retreat. Louisville, Kentucky. July 230, 2010.

Kentucky School Counselod6 s Associ ation (KSCA) Conference. Lol

Kentucky Counselorés Association (KCA) Conference

Kentucky School Counselorés Association (KSCA) Co
Kentucky Counselords Association (KCA) Conference
Kentucky School Counselords Association (KSCA) Co

Kentucky Counselords Associati o.nOclobe@803. Conf erence
Kentucky School Counselords Association (KSCA) Co
Kentucky Counselords Association (KCA) Conference
Kentucky School C o0 u n s @ohferenées Lodisville oKentuakly. i Manmth 200R.S C A)
Kentucky Counselords Association (KCA) Conference
Kentucky School Counselords Association (KSCA) Co
Kent ucky C cociatore(KGAy GosfereAce. Lexington, Kentucky. October 2000.

Kentucky School Counselordés Association (KSCA) Co

LICENSES & CERTIFICATIONS

Guidance and Counseling, Grade$ K2, Kentucky 12/140971 06/30/14
Teaching in the Middle Grades 8B, Languages Arts/Math, Kentucky 07/01/93i 06/30/08
School Counseling, GradesiKlL2, Indiana 03/05/09i 03/05/19

Professional Portfolio: Susan R. Rose, Ph.D. Page8



Z0-00-32

v
|
S
[}
o
N

= —— ==
F COMMUNICATIV
EVALUATIVE
STRATEGIC
CONCEPTUAL

SCHOLARSHIP

Professional Portfolio: Susan R. Rose, Ph.D. Page9



Leadership

9 Director of School Counseling Program
University of the Cumberlands

1 PostSecondary VicePresident
Kentucky SchoolCounselor Association
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Connecting Counselor Preparation Programs With Student
Achievement

Susan R. Rose, Pedro R. Portes, and Daya S. Sandhu

Rose, Susan R., is Director of the School Counseling Program and an Associate Professor
at University of the Cumberlands. Dr. Rdsean awarelinning author who has a passion for
infusing social skills within the academic skills to produce a-veelhdededucation and reach the
whole child. She has over 18 years experience working in the public schools and continues to
advocate for A2 students through her preparation program at University of the Cumberlands and
her business showcased on the web at wawnselingtoday.com

Portes, Pedro Ris Executive Director of CLASE and Professor of Educational and
Counseling Psychology at the University of Georgia, where he is the Goizueta Chair for Latino
Teacher Education. He is the authoDigmantling Educatipal Inequality: A Cultural Historical
Approach to Equity and Excellence in Education

Sandhu, Daya S, is a peminent scholar in school and multicultural counseling, author
or editor of 15 books, and a Fulbright Scholar. Dr. Sandhu is a Distinguishess$enofof
Research at University of Louisville. He is also on the board of Licensed Professional Counselors
for the Commonwealth of Kentucky.

School days were once thought to be the fibest
however studentsihodayés schools are experiencing difficul
expected to learn more at a much faster pace with conflicting emotional struggles coming at them from all
directions with each passing day. These expectations a@rgtpthce a greater expectation on educators
to prepare them for these academic and emotional struggles. How is it possible to balance the emotional

reality of childrends devel opment al needs with th
This debate hastdned t o di vide <childrendés |l earning alc
academi c. Either we can address childrenés academ

can address their emotional and social needs. Before more children sufférigrdivide, it is necessary
to deliver some important news: The two kinds of learning are intimately connected. That means that
promoting studentsd social and emotional skills
performance (Greenberg df @003; Shriver & Weissberg, 200Zjns, Weissberg, Wang, & Walberg,
2004).

Steven Wolk (2007) further supports this line of thinking by stating:

If the purpose of our schools is to prepare drones to keep the U.S. economy going, then
the prevailing curdula and instructional methods are probably adequate. If however, we
want to help students become thoughtful, caring citizens who might be creative enough to
figure out how to change the status quo rather than maintain it, we need to rethink
schooling eritely. (p. 648)

This kind of schooling that addresgkskingandcaring provides the foundation necessary to help these
students across the hurdles they are facing.

The basic principle of academic success is that all students, to be optimally rddtimMatern and
thus close the achievement gap, need to feel a sense of security, love, belonging and connectedness before
they can accept the basic concept of learning (Maslow, 1943). They must continue to feel this
connectedness in terms of competena&r@omy, and relatedness to others in the learning setting to feel
motivated to learn. The emotional challenges that underlie the problem causing the achievement gap and
the academic needs that lay on the surface are so intertwined that one cannatitaegtésefrom the
other.
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Decades of research have not provided adequate answers to guide schools in blending the higher
expectations of high accountability and continuous improvement of the 21st century with the necessary

social skills that would addressh e pr ob | em. A recent reform public
the majority of Americads public school student s
education failured (lrmsher, 1997, p. 1)

When children become convincétht they will not be able to make it in society, they tend to
take the skills they have and use them to take the low roads of life (Portes, 200&fective educator
can give a child hope, and with hope a child can overcome seemingly impossibt#esbsta the
support person within the school, it seems natural that this role of providing hope would fall to the
counselor. In 1997, the WallaBee ader 6 s Di gest Funds TEheTandodmingat i on
School Counseling Initiativel SCI), based on the assumption that school counselors can and should serve

as fproactive | eaders and advocates for high achi
youtho (Education Trust, 2000, p ortlthis) notion Rvihi tlsel ey an
statement,

Clearly, school counselors have a significant role to play in ensuring student success.
Because they have a schedgbe perspective on serving the needs of every student,
schools counselors are in an ideal positiosdove as advocates for all students and as
agents for removing systemic barriers to academic success. (p. 198)

Hence, the counselor needs to be prepared to do so.

The counselor preparation program seems to be the best place to begin this influence on the
counselordéds ability to develop these skills. App
training for all counselors to work better with students placed at risk, allowing them to benefit from
current educational reforms. Hence, the pmyrpurpose of this study was to explore the knowledge and
attitudes of practicing counselors regarding their counselor preparation programs in relation to being able
to address the needs of all students and, thus, assist in closing the achievemeftsympsy was used
to explore the knowledge and attitudes of practicing counselors regarding their counselor preparation
programs in relation to being able to play a significant role in student achievehtenstudy examined
the knowledge base that sct®abunselors have in relation to the school setting, population, and other
factors involved with the achievement gap.he survey <continued to probe
beliefs about the counselor role. Responses to the survey were analyzed tiyedntitsrough
descriptive methods as well as qualitatively through review of individual comments.

Method

Al 1,271 school counselors |isted on the 2007
given the survey instrument through amail addressed to each participant. Participants were assured
that the study would be based on numage of names of dricts and employees to better secure the
honesty of responses and, thus, the reliability and validity of the study.

The survey was completed by 788 counselafsich resulted in a 62% response rate. Females
completedd9.8% (n=708) and males completddl2% (n=80). This is representative of the female/male
ratio of school counselors within the represented districts. The majority of respondents, 93.8% (n = 739),
identified themselves as Caucasian; 3.8% (n = 30) identified themselves as African AnieBgaiin =
10) identified themselves as Native American; and 1.1% (n = 9) identified themselves as Asian American.

The professional experience of the school counselors was quantified using survey responses:
34.6% (n = 273) worked as high school counselors; 44.3% (n = 349) worked as elementary school
counselors; and 21.1% (n = 166) worked as middle school counselcears ¥f experience were
quantified by survey responses: 13.5% (n = 107) of the sample had served as a school coungekor for 0
years, 44.4% (n = 350) hadi510 years of experience, 22.1% (n = 174) had 1% years experience,

12.3% (n = 97) had 15 20 years experience, and 7.6% (n = 60) possessed more than 20 years of
experience.
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The survey instrument was developed by examining previous surveys designed within the realms
of school reform, closing the achievement gap, and counselor preparation.n $ettibe survey asked
about demographic data. Sections Il through VIII asked clesddd questions using a likéype scale
to gauge the level of impact that counselors felt specific factors had on closing the achievement gap and
to gather informatiom egar di ng the participantds knowledge ba
and counseling, counselorsd education and traini./
counselorsd6 perceptions i n r dngprogram effedtsmon dosimgphe si t i o
achievement gap. Section IX closed the survey asking participants to comment on their counselor
preparation programbs strengths and weaknesses as

Results
Content Knowledgén Relation to Closing the Achievement Gap

Table 1 reports the response frequencies and means for the items dealing with respondent
perceptions of the content knowledge they gained from their own counselor preparation program. The
survey item reportinghe highest content knowledge factor was for collaboration with a mean of 4.43.

This is significant becauseollaboration between school and community professionals is an integral
component in addressing the ne eatosation$houtd bedriverabyi on d s
the possibility of aiding students in reaching increased levels of school success (Perry, 1995; Rowley,
2000; Epstein & Sanders, 1998; Stone & Clark, 2001).

Foll owing close behind was the item, Al believ
programs will increase academic achievemento at 4
understanding of how to implement a social skillsgpam. This is significant given the research behind
social skills programs. Ignoring the affective aspects of learning actually contradicts much of what we
gleaned from neuroscience about the role of emotions in learning (Jensen, 2006; Sousa, 206y Lea

is affective as wel/l as cognitive; AiwWe have to pl
open up the intellectual braino (Gilbert, 2002, p
I'n regar ds tMygcotinketr pcepasson pragnam helped me to feel confiemty
abilities to adtheoreantfoe cofinsetors was 4.138.r Eh@ domments section of the
survey qualifies these numbers reporting both positive and negative data. A number of counselors praised
the skill development that occurred thrbugut t he progr am, commenting AA
very thorougband #AOverall, It hi n kA femnwcounselars commeigted that the v e r y
university faculty is important in providing this knowledge base stating positive aspectsssuch & | had
several excellent professors and feel that | coul
reported negative aspects such as, AfColl ege facul

spend time in schools and/or userent school counselors to come in and teach topics that they (the
university staff professors) do not have experience avith.

Some respondents thought more emphasis on skil
and practice in large group guidanactivitiesi this is the only way to reach all the students in your

school ;0 (2) il do a great deal of paperwork conc
and, of course, testing. | received NO training for such tasks in my program.rafsoghould
concentrate more on practical skills and lessonth@oryfi3 ) woul d | i ke to see | ess

and more time spent on real life practical application of those theories. A balance must be found between
developing counseling skilend meeting the demands of the role of the counselor within the local school
system; 0 and, (4) fAMore emphasis on the day to da
are great, but application in twenty minutes or |
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Tablel: Content Knowledgén Relation to Closing the Achievement Gap

1 2 3 4 5
Item (Strongly (Disagree) (Neither (Agree) (Strongly M SD
Disagreg Agree Nor Agree)
Disagree)

N % N % N % N % N %
| believe that having studentg 10 1.3 39 49| 349| 443 | 390| 49.5| 4.42 .648
participating in Social Skills
programs will increase
academic achievement
I understand how to 38| 4.8 68| 86| 329| 41.8| 353 | 44.8| 4.27| .811
implement aSocial Skills
program
| believe that learning 87| 11.0| 272| 345| 429 | 54.4| 4.43| .683

communities which practice
collaborationmproves
student achievement.

| have developed a clear 48 6.1 96 | 12.2| 418| 53.0| 226| 28.7| 4.04| .807
understanding obiversity
Issuesn my Prep. Program.

In my Prep. program, | 9 1.1 66 84| 213| 27.0| 353 | 44.8| 147 | 18.7| 3.71| .902
learned how Ehnic Cultureis
relaiedto student
achievement

My Prep. Program helped m¢ 10 1.3 69| 88| 194| 246| 331| 42.0| 184| 23.4| 3.77| .946
to feel onfidert in my
Leadership Skills

My Prep. Program helped m¢ 30 3.8| 137 17.4| 319| 40.5| 302 | 38.3| 4.13| .823
to feel confident in my
abilities to advocate for all
children.

My Prep. Program helped mg 40| 5.1| 107 | 13.6| 447 | 56.7| 194 | 24.6| 4.01| .765
to feel confident in my skills
of Counseling &
Coordination

My Prep. Program helped m¢ 29 3.7| 185| 23.5| 283| 35.9| 252 | 32.0 39 49| 3.11| .942
to feel prepared to use data
and accountability to help
students in closing the
achievement gap.

My Prep. Program helped m¢ 39| 4.9 60| 76| 153| 194 350 | 444 186| 23.6| 3.74| 1.06
to understand the ASCA
standards as they relate to
counselors.

My Prep. Program helped to 98 | 12.4| 427 | 54.2| 263 | 33.4| 4.21| .644
instill in me the belief that all
students have the capacity t
achieve.

Content Knowledge in Relation to Counseling

In regard to theg u e s tHoown ,0 fit en di d you o0bs enyd®4%shadme on e
opportunities to observe a practicing counselor. Comments such as the following show that less than 50%

is not good enough: (1) Al would have | iked obser
(2) il b e lsiinkerested in tha CounsdlouEtecation program need the opportunity to visit a

real l'ife school counseling setting;o (3) férece
counselors that actually get t oingdnorealifosituvatoethat ng and

counselors deal with and let students see how to resolve/deal with these issues; have counselors come to
classes and share about their day to day routines and how they deal with faculty, parents, peer conflicts,
st af f Deseiptive data for these survey items appear in Table 2.
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Table2: Content Knowledge in Relation to Counselingrequency/Rate of Occurrence

1 2 3 4 5
Iltem (Never) (Seldom) | (Sometimes)| (Occasion | (Frequently) M SD
ally)
N % N % N % N % N %

Discussions about 39| 49| 192| 244| 245| 31.1| 205| 26.0) 107| 13.6| 3.19| 1.10
Counseling Phil.
Feedback about 30 3.8 97 | 12.3| 204 | 25.9| 232| 29.4| 225 28.6| 3.67| 1.13
counseling skills
Opportunities to 49| 6.2 76| 9.6| 186| 23.6| 261 | 33.1| 216| 27.4| 3.66| 1.16
reflect onfeedback
(Comments and Suggestion
from Professors and
Supervisors)
Observation of 59 75| 146| 185| 194 | 24.6| 234 | 29.7| 155 19.7| 3.36| 1.20
Counseling
Discussions about 40| 51 94| 11.9| 263 | 33.4| 263 | 33.4| 128| 16.2| 3.44| 1.06
learning differences

Counselords Perceptions of University Coursework

The survey asked respondents to rate 18 most commonly offered courses in Counselor Education
Programs on two levels, (1) the eehnce of the course to the job activities, and (2) the value of
knowledge and skills gained. Results are reported in Table 3. Counselors rated Research Methods and
Techniques at a mean score of 2.93 and Supervised Research at a mean score of 2.8&oleswer
these courses may signify possible issues regardi

Counselors agreed that consultation was important with a relevance of 3.62 and a value mean of
3.57. Supporting comments from counselowvere (1i é we al so spend a great dece
and consulting with parents so this needs to be
agencies such as social services, law enforcement and local comprehensive care or other ntental healt
agencies; 0 and (3) AStudents in college need exan
student concerns. o

For the course, Group Process and Practice, responses resulted in a mean of 3.32 for relevance
and a value mean of 3.25. Many comrsesgem to agree that

émor e ti me wi t h individual s and smal | groups
achievement g@gSt udents with things on thedr minds,
smal |, have difficulty <concent obstaciemtp on l ear.

learning would increase the efficiency of the class teacher and the lessons provided.

The range of scores from 2.77 to 3.65 shown on Table 3 indicates that, overall, counselors agree
that they gained valuable knowledge and skills in mostsesur Yet, one comment addressed an issue
regarding the perceived value of instruction: i
uni versities and colleges working more with the
statement along ih the high ratings for courses that put counseling students in the s¢Hexasticum
and Internship s how counsel ors put great value in | earnincg
The following comment summarizes a suggestion proposed by several counselors
regarding the program:

| believe the program should be one of practicality and varied experiences. | also believe

teambuilding within the school environment is crucial if counselors are to be respected

for their expertise and professionalism. The guidantef i ce i s the o6cl earingh
whol e school and thus ¢€é <counseling programs |
involved in the local schools and have increased experience in the realities of the job.
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Tabl e 3: Counsel or 6 s Knevedge and Slkills Gaine firont GolkegeV a |l u e
Coursework
1 2 3 4 5
Item (Very Little) (Very Much) M SD
N % N % N % N % N %
Research Methods an¢ 168 | 21.3 117 | 14.8 232 | 294 175| 22.2 68 86| 281 1.26
Techniques
Statistics 118 | 15.0| 116| 14.7| 235| 29.8| 156| 19.8 77 9.8| 2.94| 1.22
Counseling Practicum 30 3.8 70 8.9 274 | 34.8| 200| 25.4| 214| 27.2] 3.63| 1.09
Internship 40 5.1 69 8.8 134 | 17.0 177 | 225 164 | 20.8| 3.61| 1.20
Intro. to Counseling 50 6.3 153 | 19.4| 282| 35.8 148 | 18.8| 108| 13.7| 3.15| 1.11
and Psychotherapy
Evaluation and 69 8.8 49 6.2 214 | 27.2 272 | 345 116 | 14.7| 3.44| 1.13
Measurement
Human Development 29 3.7 87| 11.0| 173| 22.0] 295| 37.4| 119| 15.1] 355 1.04
Career Development 58 74| 107| 13.6| 253| 32.1| 203| 2538 98| 124 3.25| 1.11
and Counseling
Consultation 19 24 50 6.3 116 | 14.7 185| 235 78 9.9| 357 1.03
Organization and 59 7.5 29 3.7 116 | 14.7 245| 311 78 9.9| 3.48| 1.15
Admin.
School Guidance 39 4.9 20 25 195| 24.7| 205| 26.0, 107| 13.6| 3.57| 1.05
Programs and Service|
TheoriegTechniques of 40 5.1 128 | 16.2| 259| 329 194 | 246 139| 17.6| 3.35| 1.12
Counseling
Assessment Methods 10 13 30 3.8| 302| 383 183| 232 70 89| 346 .829
for Counselors
Group Process and 60 7.6 117| 14.8| 281| 35.7 145| 184 137| 17.4| 3.25| 1.17
Practice
Professional Ethics 70 8.9 50 6.3 202 | 25.6 163 | 20.7 168 | 21.3| 3.47| 1.25
Multicultural Issues 49 6.2 20 2.5 215| 27.3 213 | 27.0 146 | 18.5| 3.60| 1.10
Learning theory 20 2.5 69 88| 156| 19.8) 183| 23.2 89| 11.3) 3.49| 1.05
Supervised Research 80| 10.2 62 79| 161| 204 49 6.2 40 51| 2.77] 1.21
Counseling Children 50 6.3 39 4.9 163 | 20.7 225 | 28.6 167 | 21.2| 3.65| 1.16
and/or Adolescents

Basic Counselor Beliefs and Attitudes

Table 4 shows that counselors were somewhat split about whether the courses in their program
had bea sufficient to prepare them to close the achievement gap, responding with a mean of 3.07 for the
item that stated,believe the courses above have been sufficient to prepare me to close the achievement

gap.

Table 4: Counselor Beliefs and Attitudes af®reparation for Closing the Achievement Gap

1 2 3 4 5
Item (Strongly (Disagree) (Neither (Agree) (Strongly M SD
Disagree) Agree Nor Agree)
Disagreg

N % N % N % N % N %
Courses prepared 19 24| 213| 27.0| 293| 37.2| 224 | 28.4 39 49| 3.07| .920
me to close the
achievement gap
Children from low 87| 11.0| 156 | 19.8| 243 | 30.8| 254 | 32.2 48 6.1| 3.03| 1.10
SES groups achieve
at lesser levels
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District Personnel can 20| 25 49| 6.2 125| 15.9| 448| 56.9| 146 | 18.5| 3.83| .890
improve student
achievement

Principals can 10| 1.3 79| 10.0| 420| 53.3| 279 | 35.4| 4.23| .673
improve student
achievement

School counselors 59| 75| 419| 53.2| 310 39.3| 4.32| .606
can improve student
achievement

Teachers can 10 1.3| 185| 23.5| 593 | 75.3| 4.74| .467
improve student
achievement

Parents can 10| 1.3 98| 12.4| 680 | 86.3| 4.85| .391
improve student
achievement

Counselords Perceived Competency

This section focused on the major areas for which school counselors are trained within their
counseling programs. Primarily, these areas support student achievement by providing the mental health

and soci al skills at t h e Méslow, 1343).t Providingahat ndtassaryo wo s
encouragement and support is paramount to student success. Jalongo (2007) supports this assertion by
stating, ifeelings may assume even greater i mpo
experience, can beo me di scouraged easily, decide that t hey
overgeneralize to conclude that they are 6-not ver
fulfilling prophecy that St ud angonebeliPvestieyodn aghieveRi s k

then they will fulfill that belief and vice versélence, these areas that provide this hope and belief in
oneself are delineated within the American School Counselor Association (2007) model as:

ASchool Guidance Curridum (SGC)i structured lessons designed to help
students achieve the desired competencies and to provide all students with the
knowledge and skills appropriate for their developmental level.

Alndividual Student Planning (ISP)ongoing systemic activities designed to
help students establish personal goals and develop future plans.

AResponsive Services (R@yevention and/or intervention activities to meet
studentsdé i mmedi ate and futurlyewnsadds. These ne
conditions in students6 |ives and the school c
of the following:
O individual or group counseling
consultation with parents, teachers and other educators
referrals to other school support services onmmwinity resources
peer helping
psycheeducation
intervention and advocacy at the systemic level

O« O« O« O« O O

A System Support (S$) management activities including professional development,
consultation, collaboration, supervision, program management and opgration
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Table5: Counselors Perceived Competency in Selected Areas Related to Closing the Achievement Gap

1 2 3 4 5
Indicate the relative (Very (Very M sSD
amount of experience Little ) Much) - -
you gained in relation to [ % N % N % N % N %
the following activities in
your preparation prograrn
Individual 67| 85| 148| 18.8| 339| 43.0| 234 | 29.7| 3.94| .907
CounselingRS)
Small Group 20| 25| 127| 16.1| 194 | 24.6| 360| 45.7 87| 11.0| 3.47| .972
CounselingRS)
Large Group 58 74| 135| 17.1| 252 | 32.0| 285| 36.2 58 74| 3.19| 1.04
GuidancgSGC)
Social Skills 40| 5.1| 114| 145| 294| 37.3| 311| 39.5 29| 3.7| 3.22| .917
Programming(SGC, ISP,
RS)
Consultation(RS, SS) 57| 7.2| 207| 26.3| 195| 24.7| 261| 33.1 68| 86| 3.10| 1.11
Testing 194 | 246| 126| 16.0| 245| 31.1| 175| 22.2 48| 6.1| 2.69| 1.23
Administration
Scheduling 400 | 50.8| 185| 23.5 88| 11.2 68| 8.6 47| 6.0] 1.96| 1.23
Recordkeeping/ 361 | 45.8| 187 | 23.7| 116 | 14.7 96 | 12.2 28 36| 2.04| 1.19
Paper work
Diversity or 58| 7.4| 108| 13.7| 279| 35.4| 274| 34.8 69| 88| 3.24| 1.04
Multicultural Issues
(SGC, ISP, RS, SS)
CareerCounseling 117 | 14.8| 114| 14.8| 299 | 37.9| 205| 26.0 50| 6.3 2.94| 1.12
and/orJob Placement
(ISP, RS)
College Admissions 389 | 49.4| 177 | 22.5| 163| 20.7 50 6.3 9 11| 1.87| 1.02
(ISP, RS)

Overall, a majority of respondents indicated they felt prepared in most of the areas with mean
scores in six of the 11 areas falling above 3.0 in the range of 3.10 and 3.94. Skill areas in which
counselors felt most prepared were Individual Counselitig avimean of 3.94, Small Group Counseling
with a mean of 3.47, Diversity or Multicultural Issues with a mean of 3.24, Social Skills Programming
with a mean of 3.22, Large Group Guidance with mean of 3.19 and Consultation with a mean of 3.10.
Counselors fié least prepared in the areas of Career Counseling with a mean of 2.94, Testing
Administration with a mean of 2.69, Recordkeeping and paperwork with a mean of 2.04, Scheduling with
a mean of 1.96 and College Admissions with a mean of 1.87. One gradumtgechdo combine one of
the highest rated competencies with one of the lowest rated competencies to better her performance as she
mentioned that she

édoes some office work such as cumulative fol
counseling classeghis was discussed as being negative because it took away from

counseling. | have found enrolling new students a great opportunity to get to know the

parents and the children. | often, if time allows, talk with the parents and children to find
outwhytey moved, family relationships, et c. |
they are filling out the paperwork the adults just talk to me. | come away knowing a lot

about these children and their families.

This would be good information to share sucsework and training.
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Discussion

The research explored whether the program content in current counselor preparation programs
satisfies the knowledge base needed for professional competency in relation to closing the achievement
gap. The premise wakat social and emotional support for students improves academic achievement and,
thus, closes the achievement gap. As the primary role of the counselor is to provide this social and
emotional support, the survey mined for data to show whether coungsiotbat their preparation
programs actually provided the necessary tools for these responsibilities. The data revealed that school
counselors feel, for the most part, that their preparation program did not prepare them for the demands of
the counselor gsition they now hold. Many of the counselors indicated that they felt unprepared for that
first year as a counselor. Counselors viewed the training as inadequate and a limiting factor to both their
initial readiness and their current level of satistativith their counseling position.

One of the respondents seemed to sum up the ci
s/he said,

the role of the counselor is just so all
program can fully prepare you for all ase A counselor must do continuing education
on his or her own to stay current and relevant in the area he or she needs to address.

Another respondent further supported this notion of new and evolving practices in the counseling
field by c o nshmpeobably negds to & entphasized by having counselors attend yearly
meetings of | egal updates and refresher workshops
finest preparation program possible as well as continuing to require Effessiractional Leadership
Act (EILA) and/or Professional Development hours so that counselors keep abreast of ongoing needs.

The implications or recommendatiohgre are based on a comprehensive prevention
model that envisions the transformation of scheminseling as pivotal in closing the achievement gap
(Portes, 2005). These reflect an awareness of specific concepts and activities that, if accomplished within
the counselor preparation profession and in school practices over time, would result & @owenful
experience for all students and counselor educators alike. We envision school counselors as primary
prevention experts whose new knowledge base enables them to lead educators in closing the achievement
gap. A real counselor education transfoioratbegins by maximizing the development of students,
particularly those placed at risk. These tasks include:

1. Establish wrking partnerships with universities, local school districts, and state
educators to ensure agreement among counselor prepamatgrams, local school districts, and
credentialing agencies about what school counselors should know and be able to do in their work
with students in school settings. This will enatenselors to feel that the program satisfies the
knowledge base need to bring social responsibility into the academic arena in order to close the
achievement gap. Paisley & McMahon (2001) agree with this partnership by saying,
ATransforming these challenges into opplortunit
counselor educators and supervisors collaborate in order to: (a) determine appropriate roles and
areas of program focus, (b) design and engage in necessary professional development, and (c)
demonstrate accountability for outcomeso (p. 1

2. Integratecounselor preparation courses at the university level with field experiences in
public schoolearly so that counseling students practice what they are learning in class and, thus,
feel competent in the role.

3: Revise methods of supporting new counsedarshey enter the profession and begin
their work in schools with an internship that includes mentoring and carefully supervised practice.
Several respondents commented on this saying,

€ require an internshi gifesitiatioh[sich counsel ol
that counselors deal with and let students see how to resolve these issues; have
counselors come to classes and share about their day to day routines and how
they deal with faculty, parents, peer conflicts, staff, etc.
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4: Include training for noguidance duties such as recéweeping and scheduling that
are typical to the counsel or égsidamce dluges, theyddet houg

still an important part of the counselordés r
developmaet of any role group. One of the respondents expressed this idea best when s/he said,

The counselor education program prepared me for what | would LIKE to
do in the public schools, which is work directly with children. However, it did
not adequately ppare me for what | actually do, which includes SBARCS {Site
Based Admissions and Release Committee, which are Special Education
meetings), other administrative duties, CSIPS (Comprehensive School
Improvement Program), committees, and all the minutia agsdciwith state
mandated testing.

These are important elements in closing the achievement gap and thus should be
addressed within the preparation program.

The survey responses reveal these positive factors as well as problems to confront and solve. On
the positive side, counselors, for the most part, feel that current programs address the education and
training needs as it should. The means for the knowlddge items for counselors range from 3.64 to
4.93 with removal of same gender schools (2.65), based on the fact that these are a new development and
most educators do not have much experience with this due to the low numbers of such schools, indicating
that the overwhelming majority of counselors agreed that the program content in current counselor
preparation programs with regard to these factors does satisfy the knowledge base needed for professional
competency in relation to closing the achievementsamporting students placed at risk. The problem
areas where counselors felt the most unprepared were scheduling and college admission with these areas
reporting at 74.3% and 71.9%, respectively for little or very little experience. Recordkeepingstell cl
behind these with a score of 69.5% for little or very little experience gained during the preparation
program. Although scheduling and recéekping can be argued as fguidance duties, these activities
are stildl an i mpor tday tHenpeathese ameds sholldebe addrassesl ithio thé s
preparation program. The challenge is to engage counselors in a systemic reflective process that further
clarifies needs, enhancing the positive areas while improving the problem areas, andlithieth®
opportunity for counselor development to student improvement.

This empirical evidence about factors that influence the counselor preparation program can assist
university personnel in making more useful decisions about program development.
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|l nstructords Manual
to accompany

Elements of Culture in Counseling

Courtland C. Lee, David A. Burnhill, Allison L. Butler,
Carlos P. Hipolito-Delgado, Marja Humphrey, Omayra Mufioz,

HaeJin Shin
University of Maryland and University of Colorado, Denver

Prepared by

Susan R. Rose, Ph.D.
Uiversity of the Cumberlands

PEARSON

Boston Columbus Indianapolis New York San Francisco Upper Saddle River
Amsterdam Cape Town Dubai London Madrid Milan Munich Paris Montreal Toronto

Delhi MexicoCity Sao PauloSydney Hong Kong Seoul SingaporeTaipei Tokyo

(Full copy is available on Pearson wehRite,
http://www.pearsonhighered.com/educator/product/Elementsof-Culture -in-
Counseling/9780205497621.pape
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Primarg Version

Buildingm
o Clﬁampion
Character

Susan R. Rose, Ph.D.

Full copy of this book is in theExhibit Room.
The curriculum can be ordered throughhttp://www.amazon.com/Building-
Champion-Character-Practical-
Guidance/dp/1598001825/ref=sr 1 3?ie=UTF8&s=books&qid=1237156575&skr38
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Intermediate Version

BU ilCliﬂg Second Edition
a Champion
Character

Susan R. Rose, Ph.D.

Full copy of this book is in theExhibit Room.
The curriculum can be ordered through Amazon at
http://www.amazon.com/Building-Champion-Character-Practical-
Intermediate/dp/1598002082/ref=pd bxgy bnig b
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BREAK-OUT SESSION # 4
THURSDAY MARCH 3, 2011
3:00P.M. - 3:50 P.M.

22. Life’s Levels Of Grief: A Follow-Up
Student Presentation to follow up on the Pre-Conference Session.
Presenter: Dr. Susan Rose, Director of MA. Ed. School C: L y of the Ci and
Facilitator: Janet Wente Level: All

23. From Tweens To Teens: A Transitional Group
This presentation will present an open circle program to promote and teach interpersonal communication skills to middle school students. Effective
communication skills have been identified through the research as core component s of healthy life skills. This group is designed to promote a
smooth transition to the social and academic pressures of high school and adolescence. These skills result in the acceptance of social norms which
serve as the foundation for accepted social behavior in adulthood. The curriculum for this 9 week psycho-educational group will be provided.
Research sources and best practices will be di d. Application and i ion to specific school culture will be discussed.

Joseph g, EKU di Student, Shana Goggins, EKU Graduate Student, Dr. Bianca Puglia, EKU Department of Counseling

and Educational Psychology.
Facilitator: Jane Morris Level: 6-12

24. Themes And Their Meanings In Child C i Play Therapy And Activity Therapy
Play media and toys are the words of the child. Play is the language of the child. This presentation covers toys and materials to use with children
ages 3-18 as well as the process of Activity Therapy with these age groups. How to identify themes in both Activity and Child-Centered Play Therapy
will be shared. How children express their needs and healing through their themes will be shared. Videos of Play Therapists in play therapy sessions
will be shown with discussion in relation to how to look for themes, the meanings of themes in play and how this information may be integrated into
understanding the child.
Presenter: Dr. Muriel Stockburger, EKU Department of C
Facilitator: John Swack Level: All

g and P and Tami Proctor, EKU Graduate Student

25. Using Serious Gaming To Positively Change Social Attitude And Behaviors
If only you could use video games to reach your students. Guess what...the latest research shows that video games for education (serious games)
may be the best way to engage and positively change attitudes and behaviors. View proven-effective examples and explore the independent
research studies done on their effectiveness. Explore the independent research studies done on their effectiveness. Participants will review research
based studies relating to educational video games in relations to attitude and behavior changes.
Presenter: Matthew “Ruggy” McCall,President Vet-Works
Facilitator: Omar Morris Level: All

2|

L4

Connecting The Two: Effective Counseling Through The Use Of Literacy

This presentation will provide counselors and practitioners with an insight of ways they can effectively implement and use literacy with students K-12

to assist in the development and building of various therapeutic skills; coping skills, k/sharing, ibility, peer p , abuse, family

issues, school achievement, self-esteem/concept, cultural development, etc. It will discuss ity and national r as well that can be

utilized. SPAVA.

Presenter: Breanya Hogue, School Counselor in Training, Ella Baker, Trainer —Children’s Defense Fund, Nellie Summerfield and Dr. Natalie Kosine-
L ity of Loulsvill

Facilitator: Brittany Ford Level: All

27. Which Way Do | Go? Alternate Career Paths — Implications For School Counselors
Itis important for school counselors to stay informed on the needs of the workforce in order to present students with viable career options. This

presentation will provide updated information on the state of the labor force in lications for career ing will be
gies for helping stud, identify i and i paths that lie outside of a traditional four year college will be discussed.
Presenter: Dr. Bianca Puglia, Assistant Professor, EKU Dept. of C and Ed Psy gy and Chandra Chaffin

Facilitator: Tracy Reed Level: 9-12

28. “l am a Booger, Treat me with Respect: A Lesson in Collaboration"
Are you spread too thin? Does it seem impossible to deliver your entire core curriculum? Are you tired of watching your students pick their noses
and eat their boogers? Come to this break-out session and learn strategies for collaborating with regular-ed teachers.
Join us for an active, engaging, and slimy guidance lesson. Learn what worked for us and what could work for you!
Presenter: Charis Spann, School Counseling Practicum Student & Emily Best, Physical Education Teacher,Warner Elementary
School in Jessamine County
Facilitator: Deanna Sexton Level: All
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Lifeds Level
KSCA PreConference Workshop
March 2, 2011

Dr. Susan Rose =

Agenda @

9:000 9:20 Welcome/Introductions/Greetings

9:2008 10:00 Level 1: Definingthe Loss Experiences ThatGenerate Grief
Reactions

10:00 10:35 Level 2: SeHPreparation- Preparing Yourself to Help Others
Encountering Loss and Grief

10:35510:45 Break

10:45 11:20 Level 3: Experiencingloss and Grief Across the Lifespan
11:2312:00 Leel 4:Normal and Complicated Grief Reactions

12:0® 1:00 Lunch on your own

1:000 1:40 Level 5Cultural and Spiritual /nfluences

\S> 1:400 2:20 Level 6: Counseling the Individuat What Can We Do To f
@ Help? @
= =

2:200 3:00 Level 7:When Organizations and CommunitiesGrieve =

3:000 3:40 Level 8:SelfCaredSustaining Hope, Helpfulness, and
Competence in Working with Grief

3:400 4:00 Questions and Closing Remarks
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Full Power-Point of Presentation can be reviewed at
http://www.counselingtoday.com/FreeStuff.htm]j Click on Life's Levels of Grief and Loss-
KSCA Conference, March 2011
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BEHAVIOR MANAGEMENT:
WORKING WITH STUDENTS
WITH SOCIAL AND
EMOTIONAL CHALLENGES

Dr. Susan R. Rose, Ph.D.
University of the Cumberlands

No matter how well a teacher knows the subject
January 13, 2011

matter or how well he or she can teach, a teacher
who cannaot manage a class is finished!

REACH! MASLOW'S HEIRARCHY OF NEEDS|

QA
Relationship A= People d TRANECENDENCE

. ) Yy -
Enthusiasm care how

much you
know until
they know
how much you
care!

Activity i Multiple!!
Collaboration
Human

= .
People become ct IVI
o e = really quite

THE REST of 'YouR LIFE~ remarkable when

they start thinking \B,/ fe)
2 € ver Plan
'&",,““_U they can do » A

MEMORABLE y.
| s things. When they §
) E believe in \ : :
2 (7,,), e (e Y Multiple Intelligences

o, have the first
secret of success. Attention Span
- Norman Vincent N a q
Peale Nothing great was ever achieved without Three things youdve
enthusiasm. -Ralph Waldo Emerson

COI I abOI‘ation H uman BEHAVIOR MANAGEMENT

APPROACHES
Parents

Learn from your mistakes
Previous Teachers

Rewards and Punishments
Students themselves (Behaviorist Theory)
Ctémmumty Lead by Example (Social
rants Learning Theory)
Fund-raising Wo r k w | t h t h e C h
Many others A /Take Care of Yourself development (Cognitive Theory)

)
There was only one perfect man '!'

Full Power-Point of Presentation can be reviewed at
http://www.counselingtoday.com/FreeStuff.htmj Click on Behavior Management-
Undergraduate Candidates in Student Teaching semester atd) January, 2011

Professional Portfolio: Susan R. Rose, Ph.D. Page32


http://www.counselingtoday.com/FreeStuff.html
http://www.counselingtoday.com/files/Behavior_Management_UC_01-13-2011.ppt
http://www.counselingtoday.com/files/Behavior_Management_UC_01-13-2011.ppt

Each week, the show features interesting guests from the local communityelbas nationally known
educators and high ranking government f i ci al s. Dr . Fragerds fAopen do
listenersplenty of time for honest conversation addressing problgmasaffect them.

AfLeTadabko gives |l isteners a c hadrecteandtsanetimesiindigcredt h e i r
questions. Dr. Frager welcomes callero  fif eel at e nmeidos amrdo glresmrda s fia
time to talk over things, and figure out how to

Introduction: http://www.youtube.com/watch?v=hy5cFu772ys
Part 2: http://www.youtube.com/watch?v=F61Jsq940NA

Part 3: http://www.youtube.com/watch?v=2gj8g2F4FNM

Part 4: http ://www.youtube.com/watch?v=et5VvgiVIOM
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What prevents me from embracing new ideas?

9 I am comfortable (amid the chaos)
ASCA National /A 1know this job i it is predictable
Model 5 6 I know wh‘a‘I is expected of me
A | have avision of a stable future
A Ihave aroutine
A This is just another in a long line
SusanR. Rose,

h.D. ;
Oldham County Counselor Institute of new ideas, to come and go
June 11, 2009 Aand o

What ot hers a

The O/ d Quest

OWhat do col

ALittle evidence

intended effects of counseling

activities and ¢t

perception of the usefulness of

guidance at their
- Zoe Corwin, AERA, April 2004

The New Quest The New Essential Question:

dow are students different How Has Student Achievement
BECAUSE of the school Increaseds a Result

counseling proc¢

of What Counselors Dc

‘? School Counseling Programs are about RESULTS.

£

Full Power-Point of Presentation can be reviewed at
http://www.counselingtoday.com/FreeStuff.htmj Click on ASCA Model 1
Oldham County Elementary Counselor Seminar
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Kentucky School
Counselors: Moving
From Good to GREAT!

KSCA Annual Conference
March 4-6, 2009

Marriott Griffin Gate Resort

Lexington, Kentucky
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Comprehensive Guidance Program

Student Achievement & Succes
Academic Career Personal/Socig
Development Development Development
Guidance Individual Responsive Systems
Curriculum Planning Services Support

program?

Using Data to Set Goals for your program T he New Questi.
Wlth Data € tHOW&I'e f\ =

why do we use data? WithoutData.... Students

= [timproves our programs diﬁerent

e s BECAUSE of

= Students beneft from it

-r\:uu p;nhahlv already the School

"o 22 Secountatle counseling

Full Power-Point of Presentation can be reviewed at
http://www.counselingtoday.com/FreeStuff.htmj Click on Comprehensive
Counselor Development Planr Kentucky School Counselor's Conference,

March 2009
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EVALUATIVE |
STRATEGIC
CONCEPTUAL

SYLLABI & STUDENT EXEMPLARS
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University of the Cumberlands

Department of Education

Reflective Constructors of Quality Learning Experiences Through Critical Thinking

[COMMUNICATIVERY
LUATIVE

COOL 530: Introduction to School Counseling (3 howus) :
Course Syllabusi Fall 2010, Session 1
Tuesday, 8:000 9:30 pm

Matrix Connecting Kentucky and Uni v36 mtiodugtionddSchodi e Cu mb e
Counseling

| Il 11l \Y \Y VI Vil VIII IX X XI XIl
X X X X X X X X
Standard | Demonstrates applied content knowledge
Standard Il Designsand plans instruction
Standard IlI Creates and maintains learning climate
Standard IV Implements and manages instruction
Standard V Assesses and communicates learning results
Standard VI Demonstrates the implementation of technology
Standard VI Reflects on and evaluates teaching and learning
Standard VIII Collaborates with colleagues, parents, and others
Standard IX Evaluates teaching and implements professional development
Standard X Provides leadership within the school, community, profession
Standard Xl Demonstrates behavior supportive of the Uni\
with particular emphasis on the Department?d
Standard XII Demonstrates behaviors supportive of the Keky School Professional

Code of Ethics

Matrix Connecting Kentuck$choolCounsebr Standards t€ OOL 530, Introduction toSchoolCounseling

| Il 11 \Y \ VI Vil VIII IX X XI XIl
X X X X X X X X X X X

Standard | Professional Identity

Standard Il Social and Cultural Diversity

Standard Il Human Growth and Development

Standard IV Career Development

Standard V Helping Relationships

Standard VI Group Work

Standard VII Assessment

Standad VIII Research and Program Evaluation

Standard IX Foundations of School Counseling

Standard X Contextual Dimensions of School Counseling

Standard XI Knowledge and Skill Requirements for School Counselors

a. Program Development, Implementation, an@lEstion
b. Counseling and Guidance
c. Consultation

Standard XII Clinical Instruction
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Unitds Conceptual Framewor k
The Department of Education at Un i v e rRefiedtive Candtructors ef Q@lity
Learning Experiences tolkoanmungdie the rkeéytconceptd of thén Gomckpiual gramework fq
professional education programs. The goal is to ensure that candidates become reflective constructors of qualit
experiences thragh critical thinking based on Christian values, respect for the truth, and concern for humanity. Emp|
placed on providing experiences that help all students learn. Each certification program is connected to this phild
shown in the logo, @he Conceptual, Strategic, Evaluative or Communicative knowledge base.

Course Alignment with the Conceptual Framework

1. Conceptual: Candidates are introduced to and revisit basic educational cqg
and philosophies (i.e.:constructivism, crititiaihking).
This class will help you to better understand basic educational concepts through the specific study o
counseling. You will select your own instructional goals through the choice of portfolio entries as
research topic. And, afourse, you will demonstrate knowledge of the specifc course works as well as
resources, including technology.

2. Strategic: Candidates use concepts to develop strategies to use in field experience.
You will learn to create a school culture anlimate of respect and rapport for all students by studying
role of the school counselor and the programs surrounding that role through readintise atiscussions,
field observations and other assessments and activities outlined in the syllabus.

3. Evaluative: Candidates begin to examine formative and summative evaluation, performance e
knowledge to assess their impact on student learning.
Students will practice evaluating their own learning through beginning their portfolio, writing a @sq
paper and exams throughout the reading, and activities throughout the course.

4. Communicative: Candidates use communicative knowledge witti2Ppartners and students throu
observation and/or participation in field experiences.
Through portfolio develoment, formal writing (i.e. research paper), informal writing (i.e. discussion ford
chats), and speaking, you will practice:
9 communicating clearly and effectively with colleagues
1 usingquestions and discussion techniques during lessons/presentations
1 engaging colleagues in learning
1 demonstrating flexibility and responsiveness while teaching/counseling
11 utilizing available technology effectively

Required Text: Dollarhide, C.T. and Saginak, K.A. (2008omprehensive School Counseling Programd2K
Delivery Systems ir\ction. New York, NY: Pearsoii Allyn & Bacon. (ISBN: 0205404413)

Suggested Text:ASCA National Model for School Counselors, availablelgtp://www.schoolcounselor.org/

Prerequisites: There are nprerequisites for this introductory course.

Course Description: This course is the introductory course in the school counseling program and provides a basic
introduction to school counseling at the-1K level.This course is designed to give studemt®eerview of current
trends in school counseling, on both a local and national level. Topics to be covered include: Historical basis for
school counseling, assessing school guidance needs, and planning, implementing, and evaluating a guidance
program basd on the National School model. (3 hours)

Purpose of the Course and Pedagogical FeatureBhis course emphasizes the role of the school counselor in
comprehensive developmental guidance and counseling programs. The focus is on the historical @wlifitéon

skills and techniques for working effectively with a diverse population of students, kindergarten through grade 12.
This includes the development of skills for working with teachers, parents, administrators, referral agencies, and
other educationdgeams.
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Alignment of Course Objectives, Tasks and Outcomes as related to Standards, Themes and Initiatives:

Course Objectives

Ky. Teacher Stds (KTS)/ Ky.
School Counselor Stds. (KSC$)

Develop school guidance programs and curriculum resourcesthsidgGCA
National model and national standards for school counselors.

KTS1, 3,5,10, 11, 12; ISCS 1, 8,
9,10,11

Examine the role of the school counselor within a comprehensive school
guidance program, including involvement in professional organization

KTS1;KSCS 1,5, 9, 10, 11

Examine legal and ethical issues and the professional development standg
school counselors.

KTS1,9, 10,11, 12;8CS 1, 2, 3,
4,5,6,7,8,9,10,11

Understand the cultural competencies for school counselomrsxantine how
these are applied in modern school settings.

KTS1, 3,10, 11,12; BCS 1, 8, 9,
10,11

Be introduced to crisis management theory and skills as applied to school
settings.

KTS1, 3,10, 11,12; BCS 1,5, 9,
10,11

Understand the role of asssment and evaluation of students, school
accountability in school counseling programs, and effectiveness of counse|
the school setting.

KTS1,5,11,12;K5CS 1,5, 7, 9,
10,11

Learn strategies for classroom management, working with parentsetsaand
school administration.

KTS1, 3,8, 10, 11, 12; IKCS 1,
5910,11

Develop strategies for becoming a leader and advocate for school counsel

KTS1,10, 11,12;8CS 1,5, 9,

and student welfare.

10,11

Communicate effectively within the goseling and therapeutic settings
demonstrating competence in speaking, reading, writing, and information g

technology literacy.

KTS1,11,12;KCS 1,5,9

EPSB Themes Embedded in Course

Diversity

Candidates discuss diversity in experience, getadger, race, religion, etc. through:
Case studies within the text on racial diversity, exceptionality and tolerance;
interactive experiences; observations to urban schools or instructional settings |
diverse populations, including exceptional studergs] £xperiences; diversity log
within portfolio

Literacy

Students in this introductory class become aware of the accepted terms and
definitions used in both individual and group counseling. Students use technolc
resear chi ng deeepmerd asdvell ad in theepraeticeyof literacy
through general study of coursework/curriculum

Assessment

Portfolio; research paper; exams throughout the reading; and activities through
course

Closing the Achievement Gap

Many studies (i.e. Dlak and Weissberg) show that social and emotional learnin(
programs significantly improve stud
the counselor to implement these progafoses the achievement gap.

School Safety

Students are introduced to tBemprehensive School Counselor Program, which |
school safety at its root and specifically study crisis managertaas and skills as
applied to school settings.

Learning Tasks /Program Outcomes

Introduction

People become really quitemarkable when they start thinking they can do things. When they believe in

themselves, they have the first secret of success.

- Norman Vincent Peale

| believe that the concept revealed in this quote is the foundation for success. This is alsaskin@theory of

high expectations. If one expects that s/he can achieve greatness, then that is more than half the battle. And,
conversely, if one believes that s/he cannot do anything, then they will not. In this line of thinking, | believe that
stucents should have a critical and reflective point of view about how we perceive and proceed with our goals.

Professional Portfolio: Susan R. Rose, Ph.D.
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Activities in this class are directed towards examining, investigating, and discussing counseling methods. Please do
not hesitate to talk with méyou have concerns about anything in the course. | would appreciate if you set an
appointment at least a day before your preferred schedule for consultation. You may consult with me in person, via
email or by phone.

Course Requirements

1) Participation
Class interactions will be large contributors to learning in this class. Therefore, students are
expected to engage in intelligent discussion of the assigned topic in all areas (Discussion Board Activities,
Chats, Forums, Shared Papers, etc.) to helpyaeess course material or to demonstrate your
understanding of counseling. Point adjustments will be taken fepanitipation.

You will complete several activities as part of participation designed to help you process course material or
to demonstite your understanding of counseling. These will correspond to the course topics we are on and
will involve practicing or utilizing new course concepts. Discussion Board Activities should be turned in

by the due date. Activities will be evaluated udimg following rubric:

A Active and meaningful completion of the activity and/or demonstratempleteunderstanding of
the task/lesson/activity.

B Significant completion of the activity and/or demonstrates significant understanding of the
task/lesson/activity.

C Partial completion of the activity and/or demonstrates partial understanding of the
task/lesson/activity.

D Limited completion of the activity and/or demonstrates minimal understanding of the
task/lesson/activity.

F No completionand/or no attempt to understand the task/lesson/activity.

2) Researchbased Discussion PapgiMid-term assignment; Dugept. 2}
Choose, read, and discuss in writing one research article* on counseling. This research article must come
from arefereed or peeeviewed journalThe guide questions for the written output are:
3.1 Why did you choose the research article?
3.2 What counseling topic/concept/theory did you learn from the research
article?
3.3 As a school counselor, HOW WILL YOU USE what you have
learned? (or What is your action plan to demonstrate what you have learned?)
Your paper will be evaluated usirfgetfollowing rubric:

15 points | A summary/abstraatf the article
15 points | Analysisof how you chose this article

15 points Reflectionof what you learned in relation to school counseling from readin
this article
15 points Plan for using this material in your own classroom or counseling practice

3) Field Observations(Final assignment; Du@ctober 19
To help you understand school counseling within the natural environment, you will complete at least five
observations of a schoobunselor. For completion of your field observations, you will complete a signed
time-sheet documenting your hours as well as a brief written summary of what you observed and how it
benefit you (What you learned).
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4) Exams
Brief exams will follow each dipter to help you keep up with the information as well as to check your
understanding.

Signature Assessment Task:This assignment meets Kentucky Teacher Standard 1 and Kentucky School

Counselor Standartll, specifically Understanding of careeounseling is essential to meeting the Kentucky
Counseling Standards. This assignment allows the student to utilize knowledge about career counseling and apply
this knowledge to the counseling situation.

Professional Identity (Due with Field Observatits/Final Assignment)
To help you develop as a counselor, you will begin your own counselor portfolio. The entries for this course are:
fReflect on your philosophy of school counseling. Hc
needsof odayés children and adolescents? How does your
philosophy of counseling and education? Prepare in writing your philosophy of school counseling. Include
your philosophy as a portfolio exhibit.
1 Prepare yourwn Delivery of Services for the Comprehensive School Counselor Plan using examples from
ASCA, KSCA, and other counselors.

Field Experience Requirements:5 hours within the school environment observing and/or working with the school
counselor

Class Atterdance Plagiarism and Grade Appeal ProcessRe f er t o the University of the
the University Catalog and Student Handbook.

Academic Accommodations: iStudents who may have a disability meri
shouldcontact the Academic Affairs Office in GATL 114 to ensure their needs are properly evaluated and that
documentation is on file. Any accommodations for disabilities must-bertified each semester by the Academic

Affairs Office and the Special Accommoitats Committee before course adjustments are made by individual
instructors. o (This is verbatim from the UC catalog.)

Course Guidelines and Behavioral Expectations

1 Study after study has linked successful academic performance with good class participation. Those who assume
positions of responsibility (that is, who become | eat¢
students are expected to activelytiipate in class discussions by sharing ideas and experiences and by
responding to questions from the instructor. Furthermore, only the student can make contributions to the class
and all students suffer when viewpoints of colleagues are missed issl@ts.

fStudentds Responsibility: Students are responsible i
of any changes throughout the course. If the student is unsure about any assignment or assistance is needed, the
instructor should béhe first contact.

1 Late Work: Assignments, including postings on discussion threads, are to be completed on time according to
the timeline posted by the instructor. It is important to keep up and complete work on time. Late assignments
will NOT receivefull credit.

Plan of Evaluation:

To receive full credit, work must be submitted by the assigned date. There is a reduction of 10% of the total credit
for each day it is late. There are no malpeexams without prior consent of the instructor. @dagrork will

receive a numeric score reflecting the quality of performance. Relative weights assigned to graded work are as
follows:

Course Requirement Summary
1) Participation (Includes Discussion questions and Chats) 80 po

2) Research Based DiscussiPaper 80
3) Philosophy of Counseling 60
4) Delivery of Services 100
5) Field Observations 100
6) Exams (20 pts. each; % x 20 = your score) 140

Total 560 points
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Grading Scale:
Graded work will receive a numeric score reflecting the quality of performance as given above in evaluation
methods. Your overall course grade will be determined according to the following scale:

Grading
A =5211 560 (93%- 100%)
B = 482i 520 (86%- 92%)
C = 4261 481 (76%- 85%)
F <480 (Below 75%)

Writing Expectations: Lear ni ng outcomes for candidatesd writing
discernment in planning and organization, ardgration of evidence and criteria.
1 Written assignments must be typed, dotdgaced, with onénch margins and 11 or 3®int font.
1 The instructor expects that students will have knowledge of appropriate forms of documentation and use it
where appropate. Use the APA format and style of notation to credit all sources that are not your own.
1 There is a craft to writing. Spelling, grammar, punctuation and diction (word usage) are all tools of that cratft.
Writing at the collegiate level will show i&ul attention to these elements of craft. Work that does not exhibit
care with regard to these elements will be considered as inadequate for college writing and graded accordingly.

Technology Outcomes:

Students in the School of Education are expected to have a home computer or laptop, Internet access, and basic

office software (Microsoft Word, PowerPoint, and Excel). In addition, students are expected to have basic

competencies in the following areas.

1. Be able to use productivity software to develop group presentations, letters, and reports.

2. Be able to use such audiovisual equipment as video recorders, audio recorders, projection equipment, video
conferencing equipment, and playback units.

3. Be abé to use email.

4. Be able to help students search for various types of information via the internet

5. Be able to subscribe, participate in, and sign off education related list serves.

6. Beable to access and use education relatedROM and online data bases.

7. Be knowledgeable of the legal and ethical codes which relate to education and technology.

8. Be able to use the Internet for finding and using continuing education opportunities.

10. Be able to evaluate the quality of Internet information.

CURRENT, UPDATED BIBLIOGRAPHY
Benner, D.G. (1991 Counseling as a spiritual proces@xford, UK: Clinical Theology Association.

Bragdon, E. (1990)The call of spiritual emergency: From pergl crisis to personal transformatiorsan
Francisco, CA: Harper & Row.

Brothers, B.J. (Ed.) (1992%pirituality and couples: Heart and soul in the therapy procé&sw York, NY: The
Haworth Press.

Burke, M.T. & Miranti, J.G. (Eds.) (1995Founselng: The spiritual dimensionAlexandria, VA: American
Counseling Association.

Cashwell, C.S. & Young, J.S. (200%)tegrating spirituality and religion into counseling: A guide to competent
practice. Alexandria, VA: American Counseling Association.

Frame, M.W. (2003)integrating religion and spirituality into counseling: A comprehensive appro&ettific
Grove, CA: Brooks/Cole.
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Friedman, M. (1992)Religion and psychology: A dialogical approaddew York, NY: Paragon House.

Harris, N. (1989)Da n c e
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t
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The NewYoe&knBastamneps of

womanos

Jung, C.G. (1981)The structure and dynamics of the psycRenceton, NJ: Princeton University. (Original work

published 1960)

Kelly, E.W. (1995).Spirituality and religion in counseling and psychotherapy: Diversity in theory and practice.
Alexandria, VA: American Counseling Association.

Morgan, O. Ed. (2007)Counseling and spirituality: Views from the professidaw York, NY: Houghton Mifflin

Company.

Richards, P.S. & Bergin, A.E. (199A.spiritual strategy for counseling and psychotherapyashington, DC:
American Psychological Association.

Spann, M.G., Jr. & Nickels, B.N. (199 ounseling and spiritual issues: An annotated bibliogyaphlexandria,

VA: American Counseling Association.

Stanard, R.P., Sandhu, D.S. & Painter, L.C. (2000). Assessment of spirituality in coundmlingl of Counseling

and Development, 7204-210.

Tentative Course Calendar:

Class Schedule Lecture Topic Readings
Week 1: 1 Course Orientation/ Introduction
August 31 and Overview
1 The Profession of School Chapter 1
Counseling
Week 2: 1 Six Qualities of Comprehensive | Chapter 3
September 7 School Programs Chapter 4
Week 3: 1 The ASCA NationaModel Chapter 5
September 14 f Model s for Del i|Chapteré
Week 4: 1 Counseling for all Partners Chapter 7
September 21 1 Educating and Advocating with | Chapter 8
All Partners
Week 5: 1 Consultation with All Partners Chapter 9
September 28 1 Leadership and Coordination wittf Chapter 10
All Partners
Week 6: 1 The ASCA Nat. Model in Elem. | Chapter 11
October 5 School
1 The ASCA Nat. Model in Middle | Chapter 12
School
| The ASCA Nat. Model in High | Chapter 13
School
Week 7: 1 Moral, Ethical, and Legal Issues i Chapter 14
October 12 School Counseling
Week 8: 1 Emerging Issues for Schools and Chapter 15
October 19 Students

Personal and Professional Issueg

Chapter 16
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